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Preface
In partial fulfilment of the requirements for the Degree of Master of Science in International
Development Studies at the University of Amsterdam, it is a requisite to conduct field research beyond
Dutch borders. Therefore, I have chosen to participate in the Participatory Assessment of
Development Research Programme which gave me the opportunity to stay in Nandom, a village in the
Upper West Region of Ghana. The entire duration of the research took place from December 2008 till
December 2009. The phases of research consist of preparation, fieldwork and writing of the Master's
thesis itself. From December till February onwards, the preparation took place intellectually (by means
of writing the research proposal), mentally, as well as practically (by means of the course 'Research
Methods and Techniques'). The second and, in my opinion, most important phase is the fieldwork
itself which took place from mid February to mid May 2009. Lastly, this Master's thesis was written
from July onwards.
The research focuses on people's belief in education-for-development and the influence it has on
their livelihood strategies. I have often used these words to describe my topic of research to
participants and officials in the field, but the question is far more complex than that as will become
clear throughout this thesis. The intention was to grasp the local perceptions of the notion of
education-for-development and the impact these perceptions have on people's livelihood strategies to
improve their lives. In addition, the debates concerning the education-for-development paradigm
(Mundy 2006), Africa's education crisis (Samoff 2003), and the importance of social capital were kept
in mind (Chant 2005/2008). Therefore, the research question sounded as follows: To what extent do
beneficiaries of development activities in Nandom believe in education-for-development and how does
this influence their livelihood strategies?
However, a slight change in research question has appeared as a result from the discovered data.
Besides, these data can be ordered according to a set of dilemmas which I came across in the field:
'Religion, Education and Development', 'The Results of Education for the Community and the
Individual', 'The Importance of a Person's Life History and Expectations for the Belief in Education',
and 'The Remaining Buts and their Solutions: Education as Livelihood Pathway!'. Therefore, the
eventual research question to derive from the study is as follows: What causes unanimous belief in
education-for-development among the community members of Nandom with different socio-economic,
as well as religious backgrounds? Nevertheless, the object and field of study remained unchanged and
shall be further spoken about in the upcoming introduction.
Acknowledgements
So data was collected from mid February to mid May 2009 in Nandom, Ghana. A shelter and
appropriate venue to conduct research were found with the help of Dr. Fred Zaal (coordinator of the
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Participatory Assessment of Development Research Programme and first supervisor of this Master's
thesis), Mr. Augustine Yirideme (local supervisor of this Master's thesis), and Mr. Stans Nasaal
(manager of Nandom Agricultural Project and host for the PAD workshops in Nandom). On this
occasion, I want to thank them for all the theoretical and practical assistance received, whenever and
wherever needed, before, during and after fieldwork.
Further, I would like to thank Prof. Dr. Ton Dietz for his final supervision of this Master’s thesis and
bringing it to a happy conclusion for the Participatory Assessment of Development research
programme and for me. In addition, I would also like to thank Mr. Toni Verger, for his theoretical
comments on the research proposal beforehand, as well as Edil Absiye, for her linguistic comments on
this Master's thesis afterwards.

But most of all I would like to thank all students, mothers, fathers, sisters and brothers who
participated in this study: the ones who spread the message and invited their relatives, the ones who
attended the group discussions, the ones who completed the surveys, and the ones who were willing to
do an in-depth interview with me. I want to thank each and everyone for that!

A special expression of thanks goes out to the head masters of both schools: Mr. Williams Aaniamwin
and Mr. Anthony Botir. Without their permission to the schools, classes and students, and their
willingness to assist me, it would have been impossible to conduct this study and fulfil my task.
Baraka!2

However, my greatest expression of thanks goes out to Cynthia and Vitalis who assisted me day by
day in collecting data. I would like to thank them for all the days that we were together and held the
group discussions, went to the schools, traced back the surveys on dirt road by motor during the heat
of the day, and visited the homes of various participants to do an in-depth interview. Thanks a lot!

At last but not least, I would like to thank my parents, partner, friends, family and fellow students who
supported me (again) in doing this by following my web log, visiting me, sharing the Pink House with
me, and helping me when faced not only with professional but also personal difficulties.

2

Baraka means 'thank you' in Dagaare, the most widely spoken vernacular in the Upper West Region of Ghana.
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1. Introduction: the Education-for-Development Paradigm
At the 1990's Education for All conference, the world leaders made a promise to universalize primary
education and eradicate illiteracy before the year 2000. Simultaneously, a wave of initiatives followed
giving response to this plea for education as being the new key to success and the end to poverty. To
cite UNICEF:
“Education is a fundamental human right: Every child is entitled to it. It is critical to our
development as individuals and as societies, and it helps pave the way to a successful and
productive future. (...) Education enhances lives. It ends generational cycles of poverty and disease
and provides a foundation for sustainable development. (…) Our innovative programmes and
initiatives target the world’s most disadvantaged children: the excluded, the vulnerable and the
invisible. (...) Too many of the world’s children are out of school or receive spotty, sub-par
educations. Each one of these children has dreams that may never be fulfilled, potential that may
never be realized. By ensuring that every child has access to quality learning, we lay the
foundation for growth, transformation, innovation, opportunity and equality. Whether in times of
crisis or periods of peace, in cities or remote villages, we are committed to realizing a
fundamental, non-negotiable goal: quality education for all.”3

However, the 2000's deadline was revised to 2015 when it became clear that many countries in the
world were laying far behind. Besides, not only does the number of people enrolled in primary
education or the abolishment of illiteracy count, the notion of education-for-development goes far
beyond that as the counter wave of criticism will show in the chapters yet to come.
1.1

The Importance of Education for Development

Since the voyages of discovery, the western hegemony has had a profound influence and hold in the
educational systems overseas. Nevertheless, the education-for-development paradigm is relatively
young. In addition, some leftist scholars argue: “where colonialism took off, development took over”
(Kothari 1998 cited in Nederveen Pieterse 2000). This perception of development, seen as an indirect
way for the West to contain its power and influence in its former colonies (Schrauwer 2001), is
supported by President Truman. During his inaugural presidential speech, he proclaimed the necessity
of the developed countries to help the underdeveloped countries, as well as the need for more
investments in scientific and technological knowledge to gain economic growth in the underdeveloped
regions of the world:
“More than half the people of the world are living in conditions approaching misery. Their food is
inadequate, they are victims of disease. Their economic life is primitive and stagnant. Their
poverty is a handicap and a threat both to them and to more prosperous areas. For the first time in
history humanity possesses the knowledge and the skill to relieve the suffering of these people… I
believe that we should make available to peace-loving peoples the benefits of our store of
technical knowledge in order to help them realize their aspirations for a better life… What we
envisage is a program of development based on the concepts of democratic fair dealing… Greater
3

UNICEF, www.unicef.org/girlseducation/index_1.php,, 10 July 2009.
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production is the key to prosperity and peace. And the key to greater production is a wider and
more vigorous application of modern scientific and technical knowledge (Truman 1949 cited in
Escobar 1995).”

Also McMahon (2000), Psacharopoulos (1984/2002), and Schultz (1998) support Truman's argument
of increasing investments in human capital to the benefit of the economy. According to these
academics, education increases the level of national labour productivity and economic growth, and
gives individuals the chance to participate and join the global market. In connection with these
statements, table 1 (see p.10) demonstrates part of Psacharopoulos first-generation estimates with
regard to the contribution of education to economic growth, according to the growth accounting
methods of Denison and Schultz.
One of the major present-day advocates and designers pleading for the notion of education-fordevelopment as the new key to success and the solution to poverty is the World Bank. The World
Bank motivates that:
“Education is one important explanation why some people have higher incomes than others.
People who have had little education tend also to be the less productive and are more likely to be
unemployed and economically and socially marginalized than are people with more education.
Consequently, education reduces inequality and poverty by enhancing the skills and productivity
of the whole population by equipping them with the skills they need to adapt in volatile economic
times. (…) Thus, educating the poor is a social, economic, and moral imperative and must be an
essential element of any strategy for eradicating poverty and ameliorating social inequalities
(1999a cited in Tarabini 2008: 7).”

In addition, the World Bank states different benefits of education for the individual, society and
women specifically. On the individual level: education improves health and nutrition; increases
productivity and earnings annually by a worldwide average of 10 percent; and reduces inequality. On
the community level: education leads irrevocable to economic competitiveness; synergistic povertyreducing effects; democratization; peace and stability; and environmental concern. In particular for
women: education reduces the fertility rates by 10 percent; lowers the infant and child mortality rates;
lowers the maternal mortality rates; protects against HIV/AIDS infection; increases the labour force
participation rates and earnings; and creates intergenerational education benefits, in this manner the
World Bank (Tarabini 2008; World Bank 2008).
Even after the Lost Decade4, the interest and belief in education did not decline, despite the fact
that International Financial Institutions and their structural adjustment programmes brought more evil
than good in the sense that direct and indirect effects5 on education appeared. Being part of this

4

The eighties are often referred to as the Lost Decade for development cooperation. Due to a debt crisis at the time, previous
progresses were tempered.
5
“Direct effects refer to those aspects of educational change that are the result of the conditions imposed by the WB sectoral
loans or macro-economic prescriptions (a reduction in public expenditure in education, for instance). Indirect effects, on the
other hand, can be understood as consequences derived from social, political and economic conditions in which SAPs take
place that indirectly produce changes in some educational indicators (for example, the rise of opportunity costs as a
consequence of more poverty) (Bonal 2002: 8).”
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Washington Consensus6, some of the direct effects on education were: “the reduction of educational
expenditures and its effects on public education, the effects of prioritising basic education, the effects
of privatisation and quasi-market reforms, the effects of decentralisation and school autonomy, and the
effects of educational evaluation.” Simultaneously, “the rise of opportunity costs, economic
liberalisation, state’s strategy, and the patterns of educational demand” were affected: the indirect
effects (Bonal 2002: 8-12). Nevertheless, education is still believed to be the new currency for creating
opportunities and prosperity in the South (Tarabini 2008).
Table 1 The contribution of education to economic growth (percentage)
Country

Growth Rate Explained

North America
Canada
United States

26.0
16.0

Europe
Belgium
Denmark
France
Germany
Netherlands
United Kingdom
USSR
Latin America
Argentina
Colombia
Brazil
Ecuador
Peru
Mexico
Venezuela
Asia
Japan
Malaysia
Philippines
South Korea

14.0
4.0
6.0
2.0
5.0
12.0
6.7
16.5
4.1
3.3
4.9
2.5
0.8
2.4
3.3
14.7*
10.5
15.9*

Africa
Ghana
23.2*
Kenya
12.4*
Nigeria
16.0*
* Estimates based on “Schultz-type” growth accounting.
Note: Unless otherwise noted, estimates are based on “Denison-type”
growth accounting7

Source: Psacharopoulos 1973 and Nadiri 1972 cited in Psacharopoulos, G. (1984) “The Contribution of
Education to Economic Growth: International Comparisons”, in J.W. Kendrick, International Comparison of
Productivity and Causes of the Slowdown. Ballinger: American Enterprise Institute.

6

The Washington Consensus refers to globally concluded agreements between various multilateral agencies such as:
“minimizing state intervention in the economy, privatisation of previously state-owned industries, and a reduction in state
provision of services (Allen 2000: 40).”
7
“The two methods are logically equivalent since they use wage differentials by level of education either as weights to derive
the share of different types of labour to national income (Denison) or as income ratios to derive the rate of return to particular
levels of education (Schultz) (Psacharopoulos 1984: 188).”
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1.2

The Governance of Education-for-Development

Due to globalization and the introduction of new actors in the field of education, the education-fordevelopment paradigm appears to be more an 'education-for-development regime', according to
Mundy (2006: 29). Even though the World Bank tries to get rid of this critique by proclaiming its
policy to be more socially sensitive, the pluri-scalar governance of education is kept intact. Embedding
education into the new consensus on global development has only restructured the education-fordevelopment paradigm a bit. This new consensus argues in favour of:
“(…) the centrality of governance, the rule of law, education, and health to economic success; the
positive role of investment, including skills and technologies embodied in foreign direct
investment; the need for further debt relief and other forms of development assistance for poor
countries; the urgency of lowering trade barriers imposed on developing country exports by
agricultural subsidies and other non-tariff barriers in the rich countries; the protectionist potential
posed by pursuing social and environmental objectives through linkages to trade agreements; and
the need for governments and international institutions alike to forge partnerships with the private
sector and a wide range of civil-society actors (Ruggie 2003 cited in Mundy 2006: 29).”

In addition, a global consensus exists with regard to the educational priorities. Universal access to
primary education and gender equity are seen as the current priorities, respectively referring to
Millennium Development Goal number one and three. Furthermore, new forms of donor and target
setting are introduced at the country level by means of the Poverty Reduction Strategy Papers8.
Fourthly, new actors, partnerships and accountability policies have entered the education-fordevelopment arena such as the Global Campaign for Education and finally, new resources are attracted
by means of the education-for-development discourse (Mundy 2006; Tarabini 2008).
By acknowledging the existence and importance of social capital rather than only investing in
education (human capital), the World Bank promotes opportunities, facilitates empowerment, and
enhances security. Introducing programmes and projects such as the Millennium Development Goals,
Education for All's Fast Track Initiative, the Poverty Reduction Strategy Papers and the former
Structural Adjustment Programmes, all play along the education-for-development discourse to exist.
Despite the mentioned change in paradigm, the new development compact continues in a way with the
former paradigm by creating this pluri-scalar governance of education called 'Globally Structured
Educational Agenda'. The conditions set by the Washington consensus are replaced by the PostWashington Consensus9, at which the education-for-development discourse is maintained. In this way,
8

The Poverty Reduction Strategy Papers are initiated to be “prepared by governments in low-income countries through a
participatory process involving domestic stakeholders and external development partners, including the IMF and the World
Bank. A PRSP describes the macroeconomic, structural and social policies and programs that a country will pursue over
several years to promote broad-based growth and reduce poverty, as well as external financing needs and the associated
sources of financing (International Monetary Fund, www.imf.org/external/np/exr/facts/prsp.htm, 6 August 2009).”
9
The Post-Washington Consensus refers to globally concluded agreements lived up to after the Washington Consensus'
arrears. According to the World Health Organization, “the Post-Washington Consensus differs fundamentally from the
original. While the Washington consensus made economic growth the main goal of development, the new consensus moves
away from the neoliberal, market-friendly approach and places sustainable, egalitarian and democratic development at the
heart of the agenda. It includes a more poverty-focused approach that protects and supports the poor and prioritizes social
spending on education and health (WHO, www.who.int/trade/glossary/story074/en/index.html, 6 August 2009).”
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the World Bank sets up a global agenda for education and influences the rational of education policymaking. Besides the World Bank, other important actors on education are: UNICEF, UNESCO and
UNDP (Bonal 2002; King 2007; Mundy 2006; Stromquist 2000; Tarabini 2008; Tikly 2004; van der
Velden 2008; World Bank 2008).10
Thus, the education-for-development paradigm is not new and surprising. Although education
proclaims to be the key to economic development, the way the education-for-development discourse
works out and sets up the agenda for others relates to the new imperialism paradigm. Due to the
governance of education, elsewhere in the world educational systems are decided on to make them
economically useful by managing the risks via social intervention and conditional aid. Eventually a
knowledge economy is created but what is needed, and still missing in most cases, are ‘globalization
and knowledge societies for all’ (Torres 2002: 12). 11 In this way, local economic structures are made
suitable for both the local and global level preventing brain-drain to occur:
“What was “local” becomes redefined as a modified form of “local” that can work in conjunction
with the supra-local forces. It is in the way these forces mesh that hope for a positive
transformation lies (Stromquist 2000: 21).”

As mentioned earlier on, the content of the education-for-development discourse is likewise narrowminded due to the consensus which seems to rule among multilateral and bilateral organization with
regard to primary education. Less attention is paid to the collective educational needs or individual
context of a country leading to an education crisis (Mundy 2006; Robertson 2006; Stromquist 2000;
Tikly 2004).
1.3

Africa’s Education Crisis: the Impact of the Education-for-Development Discourse

When speaking about Africa, actors in the development sector argue that there is a crisis in the
education sector. The most obvious factor supporting this argument is that Africa falls behind
achieving the Millennium Development Goals and the Education for All’s Fast Track Initiative.
Considering the fact that we are currently in 2009, half way the term needed to reach the goals, Sub
Saharan Africa continues to be ranked lowest in the net enrolment ratio in primary education
worldwide: 74% of the children having the theoretical school age for primary education are either
enrolled in primary or secondary school in the academic year 2006/2007. In addition, of the 26% of
children who are currently not enrolled in education, 63% is expected to never enrol in education at
all, according to the Millennium Development Goals' Report – 2009: working out to a total of 16.4%
(United Nations 2009). Another argument is the assumption that present-day education does not
10

The abbreviations UNICEF, UNESCO, and UNDP refer respectively to: the United Nations Children's Fund; the United
Nations Educational, Scientific and Cultural Organization; and the United Nations Development Programme.
11
While a knowledge economy refers to “the use of knowledge to produce economic benefits (World Bank,
www.worldbank.org, 2 December 2009)”, a knowledge society aims at “a society that creates, shares and uses knowledge for
the prosperity and well-being of its people (Digital Strategy, www.digitalstrategy.govt.nz, 2 December 2009)”. These two
definitions do not necessarily have to correspond whereas knowledge to the benefit of the economy does not always benefits
the society.
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correspond with the local needs and structures of society for development. Both the process of
colonisation followed by the participation in the global economy causes the African educational
system to be a blueprint of, and responding solely to the needs of everyone else except themselves,
creating this new kind of dependency, as well as a gap between education policy and practice which
will be discussed later on (Bray 1997; Easterly 2007; Mazonde -; Samoff 2003; Stromquist 2000;
Tikly 2001).
On the contrary, others argue the existing bias in measuring the Millennium Development Goals.
The results of the MDGs are always questioned because of the way goals and indicators are measured.
In addition, the inter-linkage of goals is often overlooked. Although the MDGs become more precise
every year concerning the indicators used, Easterly (2007) argues that the MDGs are still biased
towards Africa.12 Africa’s performance looks worse than it is due to the measurements chosen to carry
out the analysis. Countries and continents are compared with one another: by the choice of benchmark
year; by using linear versus non-linear relationships per time or per capita income; by using absolute
changes versus changes in terms of percentage; by using change versus level targets; and by using
positive versus negative indicators. Although Sub Saharan Africa lays behind other regions, the
progress needs more profound arithmetical insight by calculating the progress in terms of percentage.
This reveals the insight that Sub Saharan Africa has made the largest leap forward: 27.6% since the
academic year 1999/2000 in the course of which it walks in front of Southern Asia with an increase of
13.9% in net enrolment ratio of primary education. Therefore, Africa misses out on all MDGs because
of the arbitrary and arcane choice of indicators used to measure progress. Additionally, the former has
had a severe influence on African leaders and foreign investors who are both necessary for the
development of Africa (Easterly 2007; Keyzer 2006).
However, the difficulties with the educational systems cannot be denied despite the way the
Millennium Development Goals are measured, and neither can the claim that current education is too
Western and does not respond to the local needs and structures of society for development. According
to Samoff (2003): still not enough children are enrolled in primary education (66% given by the World
Bank, African Development Indicators 1994-1995); still not enough public expenditure is allocated for
education (17.6% in 1995); and adult literacy continues to be the lowest (60% in 2000). In addition,
Africa’s education crisis and dependent position is strengthened by the conditional aid invested in
education throughout the years. Not only the purpose of education is transformed but education is all
the more seen as a commodity instead of a public good, referring back to Torres’ plea for knowledge
societies instead of only creating knowledge economies to the benefit of the economy (Torres 2002).
The premises and promises of decolonisation are overthrown by the importance of education-foreconomic-development. At the same time, Africa is experiencing a wave of educated unemployment
causing frustration among its believers in education-for-development.

12

See the Millennium Development Goals Report 2009 for the goals and current state of indicators.
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The crisis with the educational sector can be traced back to the concept of modern schools (Rival
1996; Williams 1997). Since colonialism, the number of western type of schools has increased all over
the world. These schools are seen as a mechanism of the state which focus mainly on individuals and
the nation, legitimize only certain kinds of knowledge, enjoy a rarely questioned legitimacy, are built
along industrial lines, are simplistically managed, and know a poor understanding of education’s
primary task. At this point, Africa’s crisis in the education sector becomes clearer. Due to colonialism
and the increase in conditional aid, African schools and their curriculum have changed in the
reorganization and transformation to modern schools (see plate 1, below). Therefore, several effects
are felt such as: the production of mainly cognitive skills; the non-acknowledgement of indigenous
knowledge, and the creation of meritocracy; the redefinition of childhood; the promotion of economic
growth; and the change and reproduction of society's order (Williams 1997). According to Rival
(1996: 156), beneficiaries endured a process of “learning to be modern” by attending these schools.
This through: adopting new lifestyles; undergoing a process of Western civilization; remaking one’s
social space; creating a new public sphere; and engaging in a new division of labour (Bray 1997;
Robertson 2006; Stromquist 2000).
Plate 1 One of the displays at St. George's Castle in Elmina, Ghana
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As mentioned earlier on: knowledge societies are needed in line with the established knowledge
economies (Torres 2002). However, this shortcoming is caused by the non-recognition of society’s
multiculturalism. A more conceptual and context specific understanding of Africa’s reality would bear
fruits. Nevertheless, its leaders depend on foreign aid and firmly believe in this type of education
whereas it has also made them succeed in life. In the case of Ghana, postcolonial education ignores
society’s heterogeneous composition. The demand for inclusive schooling is at stake because the
Government of Ghana fears the notion of a “unity of difference”. According to the Government of
Ghana, a democracy can only rule well when there is talk of a “unity in sameness” among the
community's members (Bray 1997; Gallagher 2007; Sefa Dei 2005). In this context, inclusive
schooling is defined as:
“(…) education that responds to the concerns, aspirations and interests of a diverse politic, and
draws on the accumulated knowledge, creativity and resourcefulness of local people. A school is
inclusive to the extent that every student is able to identify and connect with her/his social
environment, culture, population and history. (…) In the Ghanaian context, like elsewhere,
inclusive schooling is providing education that responds to and accounts for majority-minority
relations and asymmetrical relations of power based on difference (Sefa Dei 2005: 268).”

Likewise it is not a surprise that the national elite has chosen to inherit and continue with the colonial
education as they want to keep the global division of labour intact at which:
“A national system of schooling is likely to give way to local systems for the poor and global
systems for the rich. Within this highly differentiated environment, a top tier will benefit from a
private education that will make them globally competitive; a middle tier will receive a ‘good’ but
not ‘world class’ education, whilst the majority, third tier, will have a local, state education that
will make them ‘marginally competitive for low-skill jobs’ (Ilon 1994 cited in Tikly 2001: 161).”

In short: Africa's education crisis manifests itself in three ways. Besides the fact that Africa is not
reaching its promised quantitative goals, also the quality of education is insufficient. With quality of
education, the lack of books, teachers and schools are meant but also the non-response to the local
needs and structures of society for development. In any case, an alternative way outside the system
seems to be impossible due to the conditional aid given to education. It does not matter which policy
comes next, there will always be a lack of something and there will not always be enough to improve
the situation at large. Therefore, governments of Sub Saharan Africa need to take bigger steps and leap
forward than any other region in the world in order to meet education's agenda for development by
2015, but even more to make the educational system matching the local needs and structures of society
for development.
In line with these ongoing debates concerning education-for-development and Africa's education
crisis, this Master’s thesis focuses on the local perceptions of the notion of education-for-development
and the impact these perceptions have on people's livelihood strategies to improve their lives. Initially
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the question was: To what extent do beneficiaries of development activities in Nandom believe in
education-for-development and how does this influence their livelihood strategies? However, a slight
change in research question has appeared as a result of the empirical data. Therefore, the eventual
research question to derive from this field study is as follows: What causes unanimous belief in
education-for-development among the community members of Nandom with different socio-economic,
as well as religious backgrounds? In order to answer this question, we need to elaborate further on the
notion of education-for-development, taking into consideration Ghana's educational context. This will
be done respectively in chapter two and four.
Theory will prove that the dark cloud of ‘globalization’ is lingering above the Ghanaian
educational system. Due to a constant heavy rainfall of ‘education-for-development’, the educational
system unsettles itself from the soil of ‘local needs and structures of society for development’.
Simultaneously, livelihood strategies lose balance in such a way that a crisis in the educational sector
occurs. The conceptual scheme illustrates this notion (see plate 2, below). In addition, the sub
questions to derive from the former research question and its conceptual scheme are as follows:
−

What kind of schools are to be found in the Upper West Region of Ghana?

−

To what extent and how do different people believe in education-for-development?

−

To what extent and how are different livelihood strategies adjusted to the notion of educationfor-development?

Plate 2

The conceptual scheme
What causes unanimous belief
in education-for-development
among the community
members of Nandom with
different socio-economic, as
well as religious backgrounds?

Globalisation
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What has to be taken into account is the definition of ‘beneficiaries’ and ‘development activities’.
With ‘beneficiaries of development activities’, I do not only refer to Ghanaians who are attending
modern schools funded by the state but also to Ghanaians who prefer community schools over
modern schools, or who choose to not attend school at all. By acknowledging only the recognized
schools of the Government of Ghana as development initiatives, local bottom-up development is
overlooked. In this way, Islamic schools were not surveyed in the national statistics for education,
according to Iddrisu (2005). In my opinion, every type of school is by nature an institution that wants
to bring some kind of development among its attendees, no matter what the hidden agenda might be.
Therefore, development activities cannot only be interpreted as activities initiated by the state or a
multilateral/bilateral organization.
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2. The Theories behind Education-for-Development
Difficulties occur not only at the level of the global educational system itself but also at the interface
between education and economic development. Whereas the previous chapter introduced the field of
study, this chapter will continue with a clear presentation of its theoretical foundation. A theoretical
explanation will be given for Africa's situation where we see on the one hand, increasing enrolment
ratios and on the other hand, educated unemployment. At first, the interaction between globalisation
and education will be taken into account by addressing the historical process education has endured to
resolve in today's governance of education. In addition, the existing gap between policy and practice
will be theoretically analysed by putting people's livelihood strategies at the centre of interest. The
belief in human capital (i.e. education) will be opposed to the growing importance of acknowledging
social capital (i.e. social relations). Further, the local perceptions of modern schools are explored on
the basis of Ferguson’s “myth of modernity as a mean-making device” (1999: 13) in the course of
which the friction between modernity and tradition will be explained. Besides, postcolonial theory is
addressed because it is constantly the approach lived up to when addressing the interface between
education and economic development, in this way, referring to Freire’s concept of critical pedagogy
(1993 cited in Mayo 2007). The acknowledgement of indigenous knowledge and local development is
discussed whereas it is the PAD research programme's manner, as well as my own, to grasp the local
perceptions of the notion of education-for-development.
2.1

Globalisation and Education

One of the most significant factors to the existence of the education-for-development paradigm is the
role of globalisation. Globalisation started off with the voyages of discovery. Besides the introduction
of colonial education, also the spread of religion, global trade and commerce, democratisation and the
English language contributed to the existence of the notion of education-for-development. At all times,
missionaries were under the impression that they were bringing education to the uneducated part of the
world whereas customary and Islamic educational systems were already practised. Consequently,
missionary education lay the basis for present-day education which is recognized by: knowing a
western model of schooling, being merely economic in function, being minimal and elitist,
emphasising particularly primary education, and being European and urban biased. Nevertheless,
slight changes were made during postcolonial times. One of the most relevant changes is the
curriculum’s Africanisation, which is set forth in paragraph 2.3. Other changes dealt mainly with the
massive expansion of education as the gateway to economic growth, modernisation and nationalism
(Bray 1997; Mazonde -; Stromquist 2000; Tikly 2001; Watson 2007).
Although globalisation is seen as a crucial part for the development of a standardized educational
system, also other political mechanisms could occur such as harmonisation, dissemination, installing
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interdependence, and imposition (Dale 1999 cited in Tikly 2001). These political mechanisms resolve
in different understandings of the relation between globalisation and education. According to Tikly
(2001), the understanding between globalisation and education can manifest itself in three ways
namely: the hyperglobalist approach, the sceptical approach and the transformationalist approach.
Whereas the hyperglobalist approach foresees only a declining role of the state and vanishing of all
traditional forms of education, and the sceptical approach does not believe in any relation between
globalisation and education at all, the transformationalist approach proves to be a historical
understanding between globalisation and education at which a paradox prevails in experiencing
education. In addition, the transformationalist approach proclaims to see the world as an entity divided
in areas with a unequal division of labour at which the present-day centre does not consist of wealthy
nations exclusively but also includes developing countries’ elite. Furthermore, the transformationalist
approach believes that the nation-states' power continues while in the meantime new actors are
entering the arena of education's international governance and law. In this way:
“Globalization is irreversibly changing the politics of the nation-state and its regional sectors,
domestic classes and nationally-defined interests groups. It is creating new potentials and limits in
the politics of education. Its effects on the politics of education are complex… Increasingly shaped
as it is by globalization – both directly and via the effects of globalization in national government
– education at the same time has become a primary medium of globalization, and an incubator of
its agents. As well as inhibiting or transforming older kinds of education, globalization creates new
kinds (Tikly 2001: 155).”

These various understandings between globalisation and education lead to Dale's distinction between a
Common World Educational Culture (CWEC), at which all nations and institutions believe in the
same kind of educational system, and a Globally Structured Educational Agenda (GSEA), at which the
global economy is the determinant (2000 cited in van der Velden 2008). Consequently, two
orientations of education become possible by comparing globalisation and education to development
(Samoff 2003). On the one hand, education is seen as a way to transform oneself and society by
coming into contact with liberating points of view: social justice education. On the other hand,
education is seen as simply consuming knowledge and skills to prepare oneself for the world of work
and economic development by extending firms’ criteria to schooling, giving economy-centred
vocational training, seeing education as a commodity instead of a public good, and taking away
teacher’s autonomy: banking education (Mayo 2007; Stromquist 2000).
The different approaches of the relationship between globalisation and education mainly have to do
with the fact that various definitions of globalization exist alongside each other. Nowadays, it is
common knowledge that globalisation is a process rather than a single condition, this process is
fractured and uneven due to deterritorialisation and reterritorialisation, and contains sites of power
such as the ones described in paragraph 1.2 (Tikly 2001). Therefore, the following definition of
globalisation is maintained in this study:
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“A process (or set of processes) which embodies a transformation in the spatial organization of
social relations and transactions – assessed in terms of their extensity, intensity, velocity and
impact – generating transcontinental or interregional flows and networks of activity, interaction,
and the exercise of power (Held et al. 1999 cited in Tikly 2001: 156).”

2.2

The Gap between Policy and Practice: Human or Social Capital as the Key to Success?

In connection with Africa's education crisis, a gap persists between education policy and practice,
between formal education and local development, and thus between the content and goals of education
versus the possibilities for people after having completed a certain degree of education. This gap can
be explained by Tikly's transformationalist approach (2001). The transformationalist approach proves
to be a historical understanding between globalisation and education at which a paradox prevails in
experiencing education. In addition, the transformationalist approach proclaims to see the world as an
entity divided in areas with a unequal division of labour. All this refers back to one of the earlier
mentioned orientations of education. Before Africa can experience a crisis in the education sector,
education has to be seen as simply consuming knowledge and skills to prepare oneself for the world of
work and economic development. If education is indeed seen and applied to as this homogeneous
education-for-development recipe than the situation and context of a country might be overlooked and
a crisis in the education sector reveals (Mayo 2007; Samoff 2003; Stromquist 2000).
Accordingly, the way global and local processes interact, differs per situation. The main
assumption made by scholars is that formal education in Africa is that far westernised that only an
education crisis is felt. Theoretically, what we see here is a confrontation between modernity and
tradition with the assumption that a person can only choose for one of them. However, in practice
most people would pursue a golden mean. Therefore, it is difficult to define what exactly modern or
traditional education is. What may seem traditional to one is modern to the other and what may seem
modern to one is traditional to the other. Ferguson (1999) also acknowledges this cultural dualism
between modernity and tradition as a conflicting or hybrid existence. Nevertheless, he tries to divide
the two existing levels of influence by using the terms cosmopolitanism and localism. In this way, he
wants to get rid of the evolutionary understanding of opposite types of social organisation:
“Cosmopolitans and localists alike are members of a single society; they represent not the copresence of two different social types of evolutionary stages, but contrasting styles within a single
social setting. Cosmopolitanism and localism are thus understood as coeval social phenomena
(Fabian 1983) – both live options in the present, with neither owning any monopoly on the future.
Gone are the evolutionary assumptions that linked localism and rural attachment to a disappearing
tribal society and migrant labour system while seeing in cosmopolitanism the emergence of the
“main line” of permanent urbanization and modernity. Instead both halves of this stylistic duality
are here conceived as part of the “full house” of urban variation, two branches of the same “bush”
of coexisting differences (Ferguson 1999: 102).”

By acknowledging the former, not only the “myth of modernity as a false promise” but also the “myth
of modernity as a meaning-making device” is made clearer. This nuance has to be constantly taken
into account to prevent categorization to occur. However, this does not per definition mean that if one

20

“That's how it is” - Local Perceptions of the Notion of Education-for-Development and its Impact on People's Livelihood Strategies to Improve Their Lives in Nandom, Ghana

chooses for 'modern education' that this is impossible in 'traditional Africa'. The education crisis, as
described in paragraph 1.3, does not always confront everyone. A minority is able to combine the
modern educational system with the assumed traditional organisation of life (Bebbington 1999; Chant
2005/2008; Rakodi 2002; Rival 1996; Stromquist 2000; Williams 1997).
Nevertheless, for the majority of Africans the education-for-development paradigm did not work
out that flourishing as expected. Although different economists proved the needed investments in
human capital to the benefit of the economy (see paragraph 1.1), other scholars stress the importance
of acknowledging social capital. According to Chant and Jones, not enough progress is made with
regard to employment and earning opportunities for youngsters. In Ghana it is likely a matter of ‘know
who’ instead of ‘know how’ (2005: 194). In practice, being able to speak the local languages –
multilingualism – is seen as more vocationally relevant than being able to speak fluent English or
operate a computer. What is shown here is that the capital – or better the composition of capitals – for
success differs per country, region and person in the world. Whereas investing in human capital by
means of institutionalized education may work elsewhere, acknowledging the role of social capital by
means of diffuse or family education is likewise important. Problems might occur when a livelihood
cannot move as free as it is suppose to do, due to the overemphasis placed on human capital by the
Government of Ghana or a NGO. However, one might question if this freedom of movement actually
exists when power relations are always at stake. Education-for-development is more likely to succeed
when the original composition of capitals is more equal to the education-for-development's
composition of capitals. As soon as there is a shortage of economic capital to finance human capital,
the chance for economic development seems to decrease (Bourdieu cited in Jenkins 1992; Chant
2005/2008). If this is per definition true, remains to be seen.

2.3

The Quest for Alternative Education

In connection with Africa’s education crisis, the call for alternative education is increasing: the
African renaissance (Mbeki 1999 cited in Tikly 2001: 169). “Community school” is likely the word to
describe this alternative type of education but the kind of community schools which exist, varies
enormously. Most community schools are religious by nature or focus on acquiring certain skills.
Further, community schools create better opportunities for having access to education, as well as
having access to different kinds of knowledge. Therefore, banking education (education-foradjustment) is replaced by social justice education (education-for-change). Community schools are a
means to: increase access and participation in basic education, adapt the organization of formal
education to local circumstances, adapt the curriculum to the local needs, improve the quality of the
learning environment by people's direct involvement in school supervision, and improve the quality of
pedagogical practice and learning outcomes by the use of the mother tongue. Doing so, more response
is given to the binaries of development’s problematic (Hoppers 2005; Freire 1998c cited in Mayo
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2007; Robertson 2006; Tikly 2004). At the same time, one has to be aware of the community school’s
shortcomings keeping Africa trapped:

“(…) the observation that most people in Africa are rural agriculturalists leads to the assertion that
education should focus on the tools and skills of farming. From that perspective, schools that teach
languages to introduce young people to other cultures or assign books intended to expose learners
to new ideas and different ways of thinking or insist that students use microscopes to understand
and master systematic observation and comparison are wasting time with irrelevant programs. If
so, how will Africa ever escape its dependence on the ideas and technologies of others? (…) If
education is to expand horizons rather than limit them, determining what is relevant requires not a
simple statement of the obvious but an ongoing engagement with values, expectations, and
constraints in each society. Relevant programs emerge not from an authoritative decision but from
collaboration and negotiation (Samoff 2003: 431). “

The notion of community schools is embedded in Freire’s concept of critical pedagogy. Both
Marxism and the Christian Liberation Theology have influenced Freire to plead for society’s
oppressed who neither have the access to nor experience the benefits of education. Simultaneously,
Freire makes a distinction between banking education and social justice education, as quoted in the
previous paragraphs. To achieve alternative education, Freire addresses the power relation between
teacher and student. In addition, he also takes stock of gender. By addressing gender, different
experiences of the presence in the world, as well as the expectations of education by men and women,
are better understood (Jackson 1997; Mayo 2007; Mosse 1994; Sefa Dei 2005). However, being aware
of these differences in expectations and experiences of education by men and women, this Master’s
study does not specifically address the gender dimension at stake because it was not the thesis’
intention. If so, the research, as well its proposal and methodology, would have looked completely
different.
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3. Methodological Account
The inspiration for this Master's thesis came from a previous fieldwork experience. At the time, I
conducted a field research for the Degree of Master of Arts in Cultural Anthropology and
Development Sociology at Leiden University. This Master's study focused on: the importance of
social relations for the socialisation and future aspirations of young girls in Tanjeh, The Gambia.
During my stay with a host family, I noticed that some of my acquaintances, who had attended school
to a certain degree, later were unable to reap the fruits of it. Accordingly, somehow a gap persisted
between education policy and practice; between formal education and local development; and thus
between the content and goals of education-for-development versus the possibilities for its attendees
with regard to prosperity and work. Therefore, I question in this thesis how the current Ghanaian
educational system is perceived by the local population itself. How do different community members
perceive the results of education? Do current educational systems lead to local development and how
do different people cope with and value the education that is given to them? The research question to
derive from these questions was as follows: To what extent do beneficiaries of development activities
in Nandom believe in education-for-development and how does this influence their livelihood
strategies? However, a slight change in research question has appeared as a result of the empirical
data. Therefore, the eventual research question to derive from this field study is as follows: What
causes unanimous belief in education-for-development among the community members of Nandom
with different socio-economic, as well as religious backgrounds?
What has to be taken into account is the definition of ‘beneficiaries’ and ‘development activities’.
With ‘beneficiaries of development activities’, I do not only refer to Ghanaians who are attending
modern schools funded by the state but also to Ghanaians who prefer community schools over modern
schools, or those who choose to not attend school at all. By acknowledging only the recognized
schools of the Government of Ghana as development initiatives, local bottom-up development is
overlooked. In this way, Islamic schools were not surveyed in the national statistics for education,
according to Iddrisu (2005). In my opinion, every type of school is by nature an institution that wants
to bring some kind of development among its attendees, no matter what the hidden agenda might be.
Therefore, development activities cannot only be interpreted as activities initiated by the Government
of Ghana or a multilateral/bilateral organization.
3.1

The Location of the Participatory Assessment of Development Research Programme

I have chosen to participate in the Participatory Assessment of Development research programme
initiated by ICCO, Prisma and Woord en Daad in cooperation with EDS (Expertise pour le
Developpement du Sahel), AMIDSt (Amsterdam institute for Metropolitan and International
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Development Studies) and the University for Development Studies of Northern Ghana. This research
programme wonders:

“How do local people in Northern Ghana and Southern Burkina Faso assess changes in their life
and livelihood since 1980; how do they assess long-term impacts of the state, NGO based and
other private development interventions/innovations during this period of time; and how do they
attribute and value these interventions given their assessment of changes in their lives and
livelihood respectively; and what factors do they recognize as being influential for such perceived
impact? (ICCO 2007)”

Plate 3 The PAD research programme's team in Northern Ghana

Taking part in this project (Zaal 2009), the selection of a certain region or village was made easier. In
addition, a crash course of information concerning the area's history in development initiatives was
received. The choice for Nandom was grounded on the presence of different types of schools in and
around the village. These schools are needed to grasp as many different perceptions as possible. The
schools can vary in level and orientation, ranging from Catholic, Islamic to government based schools.
Eventually, I have chosen to approach my potential research participants via the Catholic and Islamic
Junior High Schools of Nandom: respectively St. Andrew's Junior High School and Nandom Islamic
Junior High School. These junior high schools were chosen to work with since the research
participants had to be found through the pupils. Working with young children would have added to the
chances of miscommunication and non-response. Further, the senior high schools are only Church or

24

“That's how it is” - Local Perceptions of the Notion of Education-for-Development and its Impact on People's Livelihood Strategies to Improve Their Lives in Nandom, Ghana

government based and single sex, while religion would seem an extra interesting variable to work with
concerning the research location: Northern Ghana as being predominantly Muslim in former days
(next to many ‘traditionalists’), while currently hosting an important element of Christian society,
especially in the Upper West Region of Ghana.
3.2

The Schools and Target Groups Participating in this Study

Initially, the senior secondary schools were seen as the best option to work with. However, in Nandom
the types of senior high schools are limited. The largest variety, as for school management and
orientation, was found at the primary level. However, these pupils are too young to trust on contacting
their parents and siblings. Therefore, junior high schools were chosen for. Eventually, I have chosen to
work with the second classes of St. Andrew’s Junior High School (see plate 4, p.27) and Nandom
Islamic Junior High School (see plate 5, p.27) whereas the third classes were preparing for their
exams. Both St. Andrew's J.H.S. and Nandom Islamic J.H.S. are managed by the Government of
Ghana. Besides, religion provided the choice for comparison because due to time restrictions it
became impossible to include also Naa Imoro Junior High School, Nandom’s secular school: the third
type of educational system to be found at this level.
Besides the various kinds of educational, but comparable, systems, it is also important to look at
the expectations of education beforehand, the experiences with education now, as well as the current
consequences of education when the research question asks for different local perceptions. Therefore,
the following groups of research participants were included:
−

The students' (educated as well as uneducated) parents;

−

The parents of the above chosen educated and uneducated parents and;

− Twenty-some relatives of the students who are currently hovering at the interface between
education and work.
I was aware of the fact that difficulties would arise when trying to measure perceptions of the past.
However, measuring perceptions, through qualitative research, is always risky whereas what people
relay what they think or do, might in fact differ from what they actually think or do.
A stratified random sample was drawn at both schools at which initially, ten participants of each
target group received a survey to be filled in and were invited to a group discussion. The target groups
which were set concerned groups of educated fathers, educated mothers, uneducated fathers,
uneducated mothers, recently graduated brothers and recently graduated sisters. The mothers and
sisters were approached via the female students in class, and fathers and brothers via the male students
in class. This choice was made to draw more attention to the importance of the relation among men
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and women in African society and family life.13 To gain time and decrease the number of group
discussions, the expectations of the parents of the educated and uneducated parents were found out by
means of the surveys given to their children participating in the research: which are the educated and
uneducated parents. Eventually, the religious composition of the research participants looks as
follows:
Table 2 The religious composition of the research participants (N=103)
Religious affiliation
of the relevant school
and research
participant
St.
Andrew’s
J.H.S.
Nandom
Islamic
J.H.S.

Christian
Muslim
Animist
Total
Christian
Muslim
Animist
Total

Belonging target group
Educated
Father

Uneducated
Father

Educated
Mother

Uneducated
Mother

Graduated
Brother

Graduated
Sister

10
0
1
11
6
7
1
14

5
0
0
5
0
3
1
4

9
2
0
11
5
2
0
7

3
0
0
3
2
5
0
7

6
0
0
6
6
4
0
10

4
0
0
4
1
4
0
5

Still
schooling
siblings
4
0
0
4
3
9
0
12

Total
(N)
41
2
1
44
23
34
2
59

Broadly speaking, the religious composition of the research participants corresponds to the religious
affiliation of their children, the second class students. Table 3 demonstrates that, at St. Andrew's
J.H.S., 84% is Christian and 5.3% in Muslim. Among their participatory relatives (see table 2), 93.2%
is Christian and 4.5% is Muslim. The religious composition at Nandom Islamic J.H.S. proves that
53.1% is Muslim and 32.8% is Christian. The participatory relatives of the students from this school
show a composition of 57.6% to be Muslim and 40.0% to be Christian. Although the relative numbers
do not correspond exactly, the percentages are definitely not too low. Ultimately, the religious
composition found, as demonstrated in table 2 (above), decided on the groups of analysis: the
Christian participants through St. Andrew's J.H.S. (N=41); the Christian participants through Nandom
Islamic J.H.S. (N=23); and the Muslim participants through Nandom Islamic J.H.S. (N=34). Other
possible combinations between type of school and a person’s religious affiliation were found but are
left out of consideration whereas these groups were too small.

Table 3 The religious composition of the students (N=158)
Participatory schools and classes concerned

Current religion(s)
Christianity

Second class of St. Andrew's Junior High School
Second class of Nandom Islamic Junior High School

84.0%
32.8%

Total (N)
Islam
5.3%
53.1%

Missing
10.6%
14.1%

94
64

13

During a previous field study for the Degree of Master of Arts in Cultural Anthropology and Development Sociology, I
was told by a FAWEGAM representative that “the influence of the family in the African setting is that the family is a girl's
first teacher. Girls especially learn from their mothers: how to become, be and behave as a good woman, life skills etcetera.”
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Thus, the research question concerns different perceptions of community members towards the
notion of education-for-development. First of all, educated and uneducated parents were involved and
asked about their own experience with education, as well as about their children's education. Besides,
these parents were asked about their own parents' reason(s) for sending them to school, or not.
Additionally, further information on education and profession of some direct relatives 14 was inquired.
Besides the parents, also the perceptions and experiences of youngsters who recently have finished
school and entered the labour market are vitally important. Therefore, older brothers and sisters of the
students were involved in this study. However, not all possible experiences and opinions were shared.
The choice for participants was mainly made on account of practical reasons. Besides time restrictions,
the most efficient way to find different participants was through these schools. Therefore, the voices of
present-day parents who have chosen not to send their children to school and uneducated siblings are
not heard.
Plate 4

The second class students of St. Andrew's Junior High School

Plate 5 The second class students of Nandom Islamic Junior High School

14

In this study, the children of research participants and their brothers and sisters of the same mother are referred to as direct
relatives (see appendix 2, p.88).
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3.3

Research Techniques and Data-Analysis

The inspiration for the specific research techniques came from the methodology used during the PAD
workshops, and are adjusted where needed. By means of the schools, I distributed surveys and invited
the mentioned groups to workshops to discuss: changes in people’s life as a result of education;
people’s criteria for different wealth classes; and the advantages and disadvantages of education (see
appendix 3, p.96). When I started at St. Andrew's Junior High School, initially I invited ten
participants of each group by paying attention to the distance they are living from Nandom as well as
their obtained educational level (see appendix 1, p.87). Unfortunately, due to an average turnout of
fifty percent at these workshops, I decided to invite all fathers, mothers, and recently graduated
brothers and sisters through Nandom Islamic Junior High School. However, the turnout of Nandom
Islamic Junior High School showed an even lower percentage. Nevertheless, the group discussions
were fruitful. At times, individuals tended to dominate the discussion but thanks to the role of the
facilitator, my research assistant and I were able to get everyone to speak. Via each school, six
workshops were held according to the groups of educated fathers, educated mothers, uneducated
fathers, uneducated mothers, recently graduated brothers and recently graduated sisters. In total,
twelve group discussions were organized according to the formats demonstrated in appendix 3 (p.96).
However, due to heavy seasonal rainfall and time restrictions, the workshop for the uneducated fathers
of Nandom Islamic Junior High School was cancelled.
The questionnaire (see appendix 2, p.88) gave me the opportunity to speak to all people involved
than only the ones which were present at the group discussions. Besides a person’s life history, the
survey was meant to map out participant’s education and profession, the family's life history, and
additional information on peers' education and profession. Also the participant’s experience with
education, the participant's and his/her parents' motivation to attend school, the experienced benefits
and drawbacks of education, and the participant’s livelihood strategy were mapped out. Further, the
survey made it easier to select people for an in-depth interview on the basis of their personal data and
individual story to tell. The group discussions and in-depth interviews made it also possible to crosscheck data. Fifty-seven surveys were handed over at St. Andrew's Junior High School and ninetyseven at Nandom Islamic Junior High School. In total, more than a hundred surveys were received
back but only a hundred-and-five could be used: forty-six surveys (80.7%) of St. Andrew's J.H.S. and
fifty-nine surveys (60.8%) of Nandom Islamic J.H.S. If possible, surveys were checked.
Unfortunately, some surveys remained unchecked whereas the research participants concerned could
not be approached at the time, due to travel for instance.
The in-depth interviews (see appendix 4, p.101) provided me with profound background
knowledge on each individual. The questions concerned: a person’s educational background and
job/migration history, the reasons and manner of parents and themselves to send children to school,
participant’s own experience with and perception of education, the influence of education on
participant’s life, participant’s feelings towards others’ state of development, the impacts of education

28

“That's how it is” - Local Perceptions of the Notion of Education-for-Development and its Impact on People's Livelihood Strategies to Improve Their Lives in Nandom, Ghana

noticed in participant’s and his/her family's life, and participant’s eventual belief in education-fordevelopment. Initially, I wanted to speak with fortunate and unfortunate community members to get
the extremes but this seemed somewhat unfair and not representative. To get a realistic picture of
Nandom’s situation, also the middle bracket’s perspective cannot be missing. Therefore, I looked at all
received forms and decided to speak with two participants of each target group of each school looking
at their quality of representativeness, as well as individual story to tell. Variety in religious affiliation
and obtained educational level were the criteria. Instead of twenty-four, a total of twenty-three people
were interviewed because an uneducated mother missed out on her appointment several times.
Before I distributed the surveys, organized the group discussions and conducted the in-depth
interviews, I talked to the headmasters of both schools, as well as Nandom's former and current
supervisor of Ghana Education Service to get an idea of the schools' as well as Ghana's educational
climate. Topics which were raised concerned: educational reforms, conditional aid, the costs of
education in relation to completing one's educational path, the quality of education, and the dedication
and belief in education by different religious groups and the students themselves.
Although different methods were used, the object of study asks for a qualitative approach. Both
interpretivism and critical inquiry were the theoretical perspectives to derive from whereas to
understand people's own belief in and expectations of education (interpretivism), underlying power
relations also have to be taken into account (critical inquiry). Therefore, my epistemology moved
between subjectivism and constructionism. Both understanding the local perceptions of others
(subjectivism) as well as the worldly power relations research participants are subject to and probably
not aware of (constructionism), are of importance.
3.4

Fieldwork Ethics and Challenges

Conducting research in a developing country brings along ethical considerations to keep in mind.
There is a high chance that respondents might feel uncomfortable, offended or dissatisfied, due to the
nature of the research and sensitive topics. In my case, I was aware of the fact that I should not take
people’s hope away in education as the means for development. In addition, I should also not be the
one giving people hope and making promises. By portraying myself as a student carrying out a
research, I was hoping to be more accessible and reliable to my research participants. However, there
was an instance were one of the participants became emotional and cried when we discussed her
children’s education and future, including those who have already passed away. I was not aware of the
fact that some of her children had died, until that point.
Besides the obvious time and space restrictions, the biggest challenge for me lay in choosing and
accounting for the drawn sample, as well as relying on people's opinion towards education as distinct
from my own position as a Master's student.
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4. The National and International Context of the Ghanaian
Educational System
Ghana is one of the developing countries who highly advocate the prevailed belief in the notion of
education-for-development. It is in Nandom (Upper West Region of Ghana) where this case-study of
people's belief in education-for-development took place. Through various types of schools, community
members were asked about their perceptions of education as the new key to development. Before
elucidating the research participants and schools, the Ghanaian educational system has to be
explained. Besides the present-day educational system itself, attention is paid to: some significant
educational reforms since Independence; the multiplicity of educational systems in Ghana; the
politicisation of education and role of conditional aid; and some plausible determinants for the local
perceptions of education-for-development. Consequently, this chapter serves as an contextual
overview of Ghana's education before, during, as well as after colonial times. Besides, conversations
with key informants are brought forward whereas they provided also some relevant information of the
Ghanaian educational system. Therefore, this information is added to this chapter instead of the
empirical chapter yet to come.
4.1

Ghana's Education Policy and Reforms

The introduction of Western education in Africa started off with the voyages of discovery round about
the fifteenth century. During this mercantile era, missionaries and merchants were under the
impression that they were bringing education to the uneducated part of the world whereas customary
and Islamic educational systems were already practised. Nevertheless, this newly introduced
educational system was believed to be of higher value than the present education since it brought the
teachings of the Bible and literacy. However, in the beginning, western education was only meant to
be given to the sons of European traders in the coastal forts established by their slave-trading mother
countries. It was not until 1765 that missionaries established the first modern schools open to the
Ghanaian population. However, most of these schools were located in Southern Ghana, in what
became the British Gold Coast Colony in 1871. The aim of this educational system was to educate the
local population as interpreters in the course of the present trade. So the aim of education was not to:
“(...) prepare young people for the service of their own country; instead, it was motivated by a
desire to inculcate the values of the colonial society and to train individuals for the service of the
colonial state (Nyerere 1967 cited in Bray 1997: 111).”

In this way, the pre-Independence educational systems laid the basis for current education. In which
way exactly will become clearer in the course of this thesis (Akyeampong 2007; Bray 1997; Kadingdi
2004; Martin 1976; Mazonde -; Stromquist 2000; Tikly 2001; Watson 2007).
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In former days, the Ghanaian educational system was seen as the most respected and developed
educational system in Africa. However, it has also seen many reforms since 1957's Independence.
These educational reforms are meant to keep up with the Government’s promises, goals and
aspirations for development. The underlying shortcoming was, and still is, the different ways of
knowledge and ideas about the nature, purpose and scope of education as a result of the multiplicity of
educational systems in, especially Northern, Ghana (more on this in paragraph 4.2). These different
ideas about the way the Ghanaian educational system should look like have to be challenged and
channelled into one curriculum for all. However, one person in Ghanaian history made a large attempt
to do so. Dr. Nkrumah, Ghana’s first president after Independence and founding father, stressed the
importance of education for development in this new born nation. Therefore, he put education at the
centre of his political interests. According to Dr. Nkrumah, education had to be developed because it
can:
“(...) be used as a tool for producing a scientifically literate population. Secondly, for tackling
mainly the environmental causes of low productivity; and thirdly, for producing knowledge to
harness Ghana’s economic potential (Akyeampong 2007: 1).”

In any case, the main goal was to make Ghana a middle-income country by 2020. In brief: the
underlying philosophy of Ghana’s educational agenda was, and still is:
“First, there was a determination that education would be used to unblock the restrictions that the
environment and other humanly induced conditions placed on economic growth [such as politics,
culture, religion etcetera]. (…) Secondly, science and technology were seen as instruments for
accelerating economic growth. (…) Thirdly, technical education would be Ghana’s route for
accelerating technological and economic growth. Fourthly, primary education would function as
preparation for higher levels of education. Education's agenda was clear: to reduce poverty through
increased economic productivity riding on the back of advances in science and technology
(Akyeampong 2007: 2-3).”

Consequently, one of the most significant educational reforms to respond to Dr. Nkrumah's plans
became the 1951's Accelerated Development Plans, which launched the Education Act of 1961. This
act gave Ghanaians the first legal right to education by providing 'free, universal and compulsory
education (of 6 years duration) for all children from six years of age' (Kadingdi 2004: 4):
“Every child who has attained the school going age as determined by the Minister shall attend a
course of instruction as laid down by the Minister in a school recognised15 for the purpose by the
Minister (Ghana Education Service 2004: 2).”

As a result, the number of schools rose, the enrolment ratio increased, and the “teachers' number
increased by 1,000 between 1951 and 1953” (Kadingdi 2004: 5). This increase in number of schools
15

It is still not clear to me which Ghanaian schools are recognized by the Minister and which not. However, Watson (2007:
256) argues that “language was seen as a means of ensuring political and economic control” at African schools. Perhaps he is
right and schools who do instruct in the English language, such as Islamic learning institutions, are perceived as less official
in comparison with the secular and Christian schools in Ghana.
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and students is demonstrated in table 4 (below). Nevertheless, the quality of the Ghanaian educational
system remained insufficient due to a lack of trained teachers in comparison with the increasing
number of schools.
Table 4 Ghana's rapid expansion of access to education after Independence
Educational level

1951
Schools

Primary school

1966
Students

Schools

Students

1083

153360

8144

1,137,495

539

66175

2277

267434

Secondary school

13

5033

105

42111

Teacher Education

22

1916

83

15144

Technical Education

5

622

11

4956

University Education

2

208

3

4291

Junior school

Source: Hayford 1988 cited in Akyeampong, A.K. (2007) 50 Years of Educational Progress and Challenge in
Ghana. Centre for International Education: University of Sussex, United Kingdom.

Thereupon, another significant reform was The 1974's New Structure and Content of Education
policy initiated by the Dzobo committee16 of 1973. This policy changed the number of years before
pupils were believed to be capable to enter tertiary education. The continuous schools of seventeen
years (6-4-5-2) were replaced by a pre-university education of thirteen years (6-3-2-2), at which
youngsters were made employable at any point of exit from the educational system. To be more
specific, the number of years at junior secondary school dropped from four to three years, and the
number of years at senior secondary school lower stage was reduced from five to two years. In
addition, the introduced pre-technical and pre-vocational subjects made it easier to stop school at an
earlier level. In the meantime, the Education Act of 1961 remained intact. A further adjustment of the
structure of the pre-tertiary educational system took place under The 1987's New Educational Reform
Programme, which included the following:

“(i) to expand access to education; (ii) to improve the quality of education; (iii) to make education
more relevant in meeting the needs and aspirations of the individuals and the socio-economic
conditions of the country; (iv) to re-structure pre-university education to 12 years (6-3-3); and (v)
to ensure cost-effectiveness and cost-recovery (World Bank 1986 cited in Kadingdi 2004: 7).”

More information on what exactly happened during this period shall be argued in paragraph 4.3
(Akyeampong 2007; Ghana Education Service 2004; Kadingdi 2004). Consequently, the structure of
the Ghanaian educational system has developed as such:
16

The Dzobo committee was formed by the 1973's incoming military government after conducting a review of the
educational system at stake.
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Table 5 The organisation of pre-tertiary education after Independence
Pre-tertiary Education
Basic Education
Primary School

Junior School

Secondary School17

1987 - 2000

6 years

3 years

3 years

1974 - 1987

6 years

3 years

2 years

2 years

Before 1974

6 years

4 years

5 years

2 years

Tertiary Education18
University Education (4 years)
Polytechnic Education (3 years)
Teacher Education (3 years)
Technical and Vocational Education (3 years)

However, problems turned up when making the transit from seventeen to twelve years of pretertiary education. According to Mr. Paul Kpaatigh, one of the contributing factors to Ghana's crisis in
the educational sector is exactly this reform. Not only the number of years to digest knowledge is
shortened, but also the limited indemnification of the Government of Ghana (more on this in
paragraph 4.3) makes it difficult for people to reach even tertiary level. In addition, Mr. Paul Kpaatigh
believes that criminality might be one of the consequences resulting from this inability to continue
education:
“Especially those young ones who reach the S.S. level, when they cannot make it to the tertiary
level, many of them are the people we have here as armed robbers. They have no job and they
must also eat. So they decide any other fault way or fault means to get their daily bread. Many of
them are the people who are causing confusion in town. Those are the people who are addicted to
drugs and alcohol, and those are the things which also lead to committing crimes like armed
robbery and so on and so forth. That is what happens at that level when you are not able to make
it. It becomes very difficult for you to purchase other further causes.”19

Secondly, migration was addressed as another possible consequence resulting from this educational
reform. However, the way migration is perceived depends on the level, and by whom, migration is
analysed. On the one hand, migration might lead to a loss of income and capabilities while on the
other hand, migration might create new possibilities for a better life (see plate 6, p.34):
“The other major problem too is, we have a lot of migration. (…) You have to travel Down
[South] because here we don't have dry seasoning gardens. (…) So the youth, they usually migrate.
They usually go Down South to work there, to labour there for money to enable them to buy also
what they need. That is another problem. (...) The few who are so poor, the parents that are so
poor, they cannot give them the money to go and register as candidates [for school]. Those are the
people who usually go Down [South] there with the intention to get the money and register [for
school]. But when they get there and the money is not coming, they are locked up.”20

17

Until 1987, the secondary school consisted of two phases: the lower stage and the upper stage, often referred to as the Olevel (ordinary level) and the A-level (advanced level). It was not until The New Educational Reform Programme that the
two phases emerged to three years secondary school.
18
It goes too far for this thesis to explain the exact changes in tertiary education. The different kinds of tertiary education, as
demonstrated above, concern the current possibilities at that level for which a secondary school diploma is required.
19
Interview 24 March 2009 with Mr. Paul Kpaatigh (Current GES Supervisor), St. Theresa's Guesthouse Nandom.
20
Interview 24 March 2009 with Mr. Paul Kpaatigh (Current GES Supervisor), St. Theresa's Guesthouse Nandom.
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Lastly, the issue of streetism was related to an early exit from school, in this manner Mr. Paul
Kpaatigh:
“They go to do farming so much there [Down South]. That is what they do. But a few of them, the
ladies who go Down [South], they are involved in those food chop bars where they go to help the
bar owners to sell their food. (…) Some will go there, and then eventually people will house them
as friends, and finally you see them giving birth to children without parents [taking care of them].
And they increase the problem of street children, and they themselves become street members.”21

Plate 6 Selling products during rush hours in Accra, Ghana

Thus far, the goal of the Ghanaian Ministry of Education is:
“to provide relevant education to all Ghanaians at all levels to enable them to acquire skills that
will assist them to develop their potential to be productive so as to facilitate poverty reduction and
promote socio-economic growth and national development (Ghana Education Service 2004: 1).”
21

Interview 24 March 2009 with Mr. Paul Kpaatigh (Current GES Supervisor), St. Theresa's Guesthouse Nandom.
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This by following the principals of quality education, efficient management of resources,
accountability, transparency and equity in the course of which the underlying philosophy of the
Ghanaian educational system is:
“(…) the creation of well-balanced (intellectually, spiritually, emotionally and physically)
individuals with the requisite knowledge, skills, values and aptitudes for self-actualisation and for
the socio-economic and political transformation of the nation (Ghana Education Service 2004:
10).”

All this can be found back in the examinable syllabus set by the Ghanaian Ministry of Education, as
well as the West African Examinations Council. However, coming into possession of these syllabuses
is rather difficult for Northern Ghana.
4.2

Different Ways of Knowledge and Ideas about Education Coming Together

For understanding the local perceptions of education in chapter five, the different educational systems,
community members might have had experience with, have to be explained in this paragraph.
As a reminder, the introduction of Western education in Africa started off with the voyages of
discovery. During this mercantile era, missionaries and merchants were under the impression that they
were bringing education to the uneducated part of the world whereas customary and Islamic
educational systems (more on this in paragraph 5.1) were already practised. Nevertheless, this newly
introduced educational system was believed to be of higher value than the Islamic educational system
since it brought the teachings of the Bible and literacy. Consequently, the Islamic educational system
was forced to yield its formal position to the missionary schools on the basis of instructing the Koran
and the Arabic language, instead of the Bible and the English language. However, in the beginning,
western education was only meant to be given to the sons of European traders in the coastal forts,
established by their slave-trading mother countries. It was not until 1765 that missionaries established
the first schools open to the local population. Initially, these pre-colonial 'modern schools' were
missionary schools. However, a distinction can be made between the schools of the Anglican/ Catholic
mission, and the schools of the Evangelical mission. In general, missionary schools focussed attention
on their contribution to the economy, but it were the Anglican/Catholic schools who provided
academic education. Further, the medium of instruction was always the language of the colonial power
to ensure political and economic control (Akyeampong 2007; Bray 1997; Iddrisu 2005; Kadingdi
2004; Martin 1976; Mazonde -; Stromquist 2000; Tikly 2001; Watson 2007).
The establishment of secular schools started during colonial times. According to Iddrisu:
“While some have argued that the British bar [secular education] on Christian proselytising was to
prevent a clash between the two religions [Christianity and Islam], others held that it was an
attempt to hold back the clock of progress in accordance with the designs of the colonisers
(2005:57).”
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Nevertheless, precolonial as well as colonial education lay the basis for present-day education which is
recognized by: knowing a western model of schooling, being merely economic in function, being
minimal and elitist, emphasising particularly primary education, and being European and urban biased.
The exact experiences of the two religious communities with secular education shall be discussed in
the next chapter (Bray 1997; Mazonde -; Stromquist 2000; Tikly 2001; Watson 2007).
After Independence, Dr. Nkrumah, Ghana’s first president and founding father, stressed the
importance of education for development in this new born nation. Therefore, he put education at the
centre of his political interests. However, the educational system has seen many reforms, as discussed
in paragraph 4.1 and 4.3. These educational reforms were meant to keep up with the Government’s
promises, goals and aspirations for development. The underlying shortcoming was, and still is, the
different ways of knowledge and ideas about the nature, purpose and scope of education as a result of
the multiplicity of educational systems in, especially Northern, Ghana. These different ideas about the
way the Ghanaian educational system should look like have to be challenged and channelled into one
curriculum for all. Round about the year 200022, this became reality. Although doubts are still
widespread concerning the usefulness of Islamic education for economic development, educational
reforms have made syllabuses and curricula of schools more alike (Akyeampong 2007; Ghana
Education Service 2004; Kadingdi 2004).
4.3

The Politicisation of Education and Role of Conditional Aid

When the Provisional National Defence Council took over in 1981, Ghana’s education went into
decline. Due to an economic crisis at the time, government resources could no longer reach the needs
of the educational system. As a result:

“(...) enrolment rates stagnated and the percentage of Gross Domestic Product (GDP) allocated to
education dropped from 6.4% in 1976 to a low of 1.7% in 1983 (Kadingdi 2004: 6).”

This led again to a row of educational reforms. Most of these reforms were in line with the developed
countries'23 agenda on education; Ghana was, and is still, receiving money from. Besides The New
Educational Reform Programme, as already discussed in paragraph 4.1, another significant reform was
the 1996's Free Compulsory Universal Basic Education Programme which declared not only the
primary school fee-free, as the Education Act already did, but also the junior secondary school.24 The
FCUBE programme is the Government’s response to the 1992's change in the Constitution of the
Fourth Republic of Ghana which declared that:

22

The beginning of the Millennium Development Goals.
For Ghana, the countries of importance are: The United States and Great Britain.
24
Both the Education Act, as well as the Free Compulsory Universal Basic Education Programme, meet parents in the costs
of education by paying the school fee. Although most of the costs of education, such as teachers' salary, are covered by the
Government of Ghana, levies and study materials remain to be paid by the students themselves.
23
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“The Government shall, within two years of parliament first meet (sic) after coming into force of
this Constitution draw up a programme for implementation within the following ten years, for the
provision of free, compulsory and universal basic education (Government of Ghana 1992 cited in
Kadingdi 2004: 8).”

Other policy initiatives were the notion of the “Modern Schools” by USAID and DFID’s concept of a
‘Whole School Development’ plan, which foresees the quality of teaching and learning improving by:
“(…) child-centred primary practice in literacy, numeracy and problem solving with the view to
improve the quality of teaching and learning in basic schools, encourage community participation
in education delivery, and to promote the competencies of teaching and learning through schoolbased in-service training (Ministry of Education 1999 cited in Kadingdi 2004: 12).”

However, these reforms brought along also some challenges. The challenges, the Ghanaian
educational system had to face, and is still facing, are: a lack of resources, a lack of qualified staff, and
a system of teacher training admitting students with poor senior secondary school leaving results.
These students are accepted due to the earlier mentioned short of trained teachers at the increasing
number of schools in the country (Kadingdi 2004).
After initiating the FCUBE programme of 1996, taking part in the Millennium Development Goals
programme, which started in 2000, is somehow logic. Besides attaining the MDGs, the Ministry of
Education tries to adhere also to the Poverty Reduction Strategy Papers, the Education Sector Policy
Review Report, the Education Sector Review and Government’s White Paper, the Education for All
program, and the Education Strategic Plan. To archive Millennium Development Goal number two,
the Capitation Grant was introduced, as well as pre-school education, school feeding programmes,
gender gap bridging programmes, and programs empowering underrated regions (Adamu-Issah et al.
2007). To summarize, table 6 (p.38) gives a complete overview of the current structure of the
Ghanaian educational system including its indemnifications. Nevertheless, the Capitation Grant caused
confusion. To attract more children to school and lower the costs of education even more for parents,
the government grants an extra GHC 3,- per child under the FCUBE policy for basic education to
cover also the remaining levies. Far and away, an extra GHC 3,- per child is not enough to cover all
costs of education at the primary and junior secondary level. In addition, the government prohibits
parents to contribute even a penny. If they would do so, they would violate the rules and regulations
set by the Government of Ghana. In this way, the Ghanaian educational system has been politicised,
according to Mr. Berkume:
“What is happening in Ghana is that, I would say to some extent, education has been politicised.
(...) For instance, the government that is just gone, when they came, they were playing games with
education by saying that no child should pay anything. They would pay the Capitation Grant. The
Capitation Grant is for schools to develop for whatever they need to develop the school. (...) So
after ages monitored to the head, they say the community should not do anything at all. (…)

37

“That's how it is” - Local Perceptions of the Notion of Education-for-Development and its Impact on People's Livelihood Strategies to Improve Their Lives in Nandom, Ghana

Anybody who tries to contribute is going against the rule given by the Ghanaian government. (…)
Schools should be allowed to develop according to their own strength.”25

In addition, not everyone welcomed the conditional aid given by, for example, USAID or the
DFID. Although more development opportunities become available, a new kind of dependency is felt:
“We had to borrow money from them. So they had to dictate us, we will give you the money
provided you go alongside our line. (…) Because the American government develops education in
Ghana and determines that if you agree to change your system to follow their system. They will
say from the Primary School, to Junior High, Senior High and so on. (…) It brings about some
kind of slavery. (…) Secondly, when it happens like that, we have to change a lot of syllabuses,
which is really expensive of course, and we have to retrain the teachers how to use these new
syllabuses. (…) It is slavery because we have to bow down in order to get this money. (...) That is
when the slavery comes in. We are not treated fairly. Because they have the money and we have to
receive, and when we receive they manipulate us.”26

Table 6 The current structure of the Ghanaian educational system including its indemnifications
Pre-school
education

Pre-tertiary Education

Tertiary Education

Basic Education
Kindergarten

Primary
School

2000 onwards

2 years

Indemnification(s)

The FCUBE programme & the
Capitation Grant

4.4

6 years

Junior
School

3 years

Secondary School

3 years

University Education (4 years)
Polytechnic Education (3 years)
Teacher Education (3 years)
Technical and Vocational Education (3
years)

No specific indemnifications are provided at these levels by the
Government of Ghana but individually one can apply for funds,
grants, loans and scholarships elsewhere

Plausible Determinants for the Local Perceptions of Education-for-Development

A lot is expected from education, such as correspondence with the local needs and structures of
society for development. However, it has to be acknowledged that it is yet more difficult to respond to
everyone’s individual needs. In addition, the assumption is made that a universal reallocation of the
economy occurs as a result of education: from the agricultural sector to manufacturing and services.
Further, people assume that education grants each and every one with all possibilities in life. However,
in practice, reality shows often an opposite side. Therefore, farmer's expectations of education should
change according to Kemelfield (1972):

25

Interview 31 March 2009 with Mr. Berkume (former GES supervisor, as well as former headmaster of St. Andrew’s Junior
High School), St. Theresa’s Guesthouse Nandom.
26
Interview 31 March 2009 with Mr. Berkume (former GES supervisor, as well as former headmaster of St. Andrew’s Junior
High School), St. Theresa’s Guesthouse Nandom.
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““There is much evidence that the present villagers do not see the education system as a means of
directly benefiting their local communities. It is seen, rather, as an avenue which enables young
people to gain money-earning jobs outside the rural community…” What this implies is that rural
people will have to largely change their expectations of what the education system can and cannot
achieve for them. The changing expectations cannot be attained by Government representatives
simply telling people that they should change their ideas. It can only be brought about by a lengthy
process of discussion, in which people become conscious of why their expectations of schooling
are not being realised (cited in Bray 1997: 113).”

This is easier said than done, as demonstrated throughout this thesis. People will always compare
themselves with what others have and what they themselves do not have. The expectations of
modernity, such as the universal reallocation of the economy, grow more and more (Ferguson 1999;
Jolliffe 2004).
Besides the expectations of education, two other plausible determinants of the local perceptions of
education are the issues of child labour and migration. With the introduction of modern education, a
lot has changed for the 'average Ghanaian family'. Simultaneously, the work of Chant and Jones
(2005/2008) stresses the importance of child labour for a family’s income. Due to the emphasis on
education, the income obtained by the household’s children is hampered. Likewise, migration
influences the household’s livelihood strategies whereas children might migrate to be able to receive
education, or to ensure their chances in getting an adequate job. The way migration is perceived by
people depends on the level, and by whom, migration is analysed. On the one hand, migration might
lead to a loss of income and capabilities while on the other hand, migration might create new
possibilities for a better life (Hashim 2007; Rhoda 1980).
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5. People's Perceptions of Education-for-Development
Whereas the first two chapters started off with a presentation of the education-for-development debate,
and chapter four dealt with the Ghanaian educational context, this last chapter shall deal with the
empirical issues and dilemmas at stake. The local perceptions of the community members of Nandom
towards the notion of education-for-development incline to focus more on the practical benefits of
education than the critiques given by academics. Consequently, this chapter will differ from the
previous chapters' more pessimistic attitude towards education whereas this case-study has proven that
people are less concerned with the ideology or political correctness of an educational system than with
its possibilities and opportunities offered for a better life (Miyashita 2009).
The main dilemmas, which seem to occupy participants' minds, refer to the matters of: religion,
education and development; the results of education for the community and the individual; the
importance of a person's life history and expectations for the belief in education; and the remaining
drawbacks of education and their solutions. One by one, these dilemmas will be argued using the
acquired data from surveys, group discussions and in-depth interviews. In addition, one has to keep in
mind the earlier mentioned bias in choice of participants. Although various people of different age,
sex, religion, education and profession were called upon to participate, it was too difficult and
practically impossible27 to include also present-day uneducated youngsters and current parents who
choose to not send their children to school. This might be the explanation for unanimous belief in
education-for-development. However, the concluding chapter shall discuss the consequences of this
bias further.

5.1

Religion, Education and Development

As mentioned beforehand, missionaries were under the impression that they were bringing education
to the uneducated part of the world while customary and Islamic educational systems were already
practised. Nevertheless, this newly introduced educational system was believed to be of higher value
than the present Islamic educational system since it brought the teachings of the Bible and literacy.
Consequently, the Islamic educational system was forced to yield its formal position to the missionary
schools on the basis of instructing the Koran and the Arabic language, instead of the Bible and the
English language. However, in the beginning, western education was only meant to be given to the
sons of European traders in the coastal forts, established by their slave-trading mother countries. It was
not until 1765 that missionaries established the first schools open to the local population. Initially,
these pre-colonial 'modern schools' were missionary schools. However, a distinction can be made
between schools of the Anglican/Catholic mission, and schools of the Evangelical mission. In general,
27

Time restrictions.
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missionary schools focussed attention on their contribution to the economy, but it were mainly the
Anglican/Catholic schools which provided academic education.
During colonial times, the demand for secular schools arose as a bar on Christian proselytising. The
opinions on why just then secular schools came into being are sharply divided. On the one hand, the
secular schools are believed to prevent a clash between Christian and Muslim believers while on the
other hand, secular schools are believed to hold back the clock of progress for the Islamic community.
In any case, missionary education lay the basis for Ghana's present-day education, and it is this
education that has contributed to the development of Nandom's tradition of Christian intellectuals.28 At
the same time, Northern Ghana has its educational origin in Hausa or Wangara descent and, therefore,
hosts still a relevant element of Islamic society. 29 This contrast between Christianity and Islam, and
their mutual understanding with education, lays the foundation as well as point of departure for this
chapter.
Besides the mutual relation with religion, education and development, also the apparent gap
between educated and uneducated participants with different religious backgrounds is addressed.
Further, the increased variety of religious convictions at schools with a different religious affiliation
will be discussed. Besides the fact that an increasing number of children are attending school,
nowadays the Ghanaian schools know an even more diverse student population (Bodomo 1997; Bray
1997; Iddrisu 2005; Mazonde -; Stromquist 2000; Tikly 2001; Watson 2007).
5.1.1. Education and Enlightenment by the Catholic White fathers
Since the voyages of discovery, merchants were not the only ones who undertook the long journey
overseas, but were joined by missionaries. Besides the goal to increase literacy, missionaries' heart lay
at the enlightenment of Africans and Ghanaians with the word of God (see plate 7, p.42). Although
Christianity is seen as the first introduced and foremost dominant 'foreign' religion in Ghana, still an
important element of the predominantly Islamic community lives in Northern Ghana.30 In this way,
customary and Islamic educational systems were already practised and it is exactly this state of
learning, the British settlers found themselves in when heading north. At the time, the Islamic tradition
of learning was recognized by the establishment of Salagas. A Salaga is an important educational
centre at which one learns how to read and write Arabic besides only having the knowledge of how to
recite the Koran. The Salaga educational system outlived the present, and according to Islam, it is
every child's obligation to attend an Islamic learning institute (Iddrisu 2005).
28

This as a result of the attention given to academic education by the Catholic mission, at the time (Mazonde - ).
According to Wilks (1964) and Hunwick (2004) “(...) a Wangara substratum and a Hausa overlay as the two basic sources
of Islamic learning in Ghana. The Wangara, a Muslim merchant group from Mali, migrated in significant numbers after the
fifteenth century and built a network of trade that included Begho. (…) The Hausa for their part were closely associated with
the Kola trade from the North East . (…) Following the collapse of Mali the Wangara moved into Savannah hinterland, along
the trade routes where they helped in the founding of states like Yagbum and Nasa in Gonja and Wa [the largest
predominantly Islamic city in Ghana] respectively. Within these states they constituted a merchant class and small scholarly
elite (cited in Iddrisu 2005: 54-55).”
30
However, a difference in Islamic presence exists between the three regions of Northern Ghana. The three regions of
Northern Ghana are: the Upper West Region, the Upper East Region and the Northern Region.
29
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Plate 7 St. Theresa's Minor Basilica in Nandom

As such, Northern Ghanaians' receptiveness to the new Christian ideas and educational system
differed per region and village. However, the first general reaction among the older Islamic generation
of Nandom was not one of enthusiasm and interest but one of a feeling of disobedience towards one's
own faith:
“(...) interacting with the White men and their religion, it is a sin. Although the Christians came
before the Muslims [in Nandom], where they came [Christianity comes] from, the Christians [of
Nandom] didn't come before. So they should have received the idea from Christians elsewhere.
They met them and came here. When we came here, the Muslims, we discovered that we could not
interact with them because when you interact with the Christians, they will turn out not to pray.
(…) The Muslims, at the time, didn't want to buy the idea of the English and all these things.”31

Besides the headmaster of Nandom Islamic Junior High School, also some Islamic fathers told me
about their experience with not having attended school:
“We were deceived as at the time that if we would go to school to understand, we would not
become good Muslims any more. So I stopped at primary school and went to the makaranta32 for
ten years. (…) I stopped because I knew that if I would continue, I would not know much about
Islam. This perception was indoctrinated by some other people. They were roaming this banner
around that if you would learn a lot in the academic letter [academic education provided by the
31

Interview 7 April 2009 with Mr. Anthony Botir (current headmaster of Nandom Islamic Junior High School and former
Christian believer), St. Theresa’s Guesthouse Nandom.
32
Makaranta is the Hausa word for madrasah, Arabic for indicating school. However, in contemporary English usage the
word often refers to a traditional Islamic school.
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Catholic as well as secular schools] that you would not know much about your own religion,
Islam. I stopped because of that and as at the time, I don't regret it because I know I wanted to
concur the course of Islam.”33

Even when the Ahmadiyya Mission34 stated that the secular schools would favour Muslims, the
majority still believed that these schools were an attempt to convert one to Christianity (Iddrisu 2005).

5.1.2. Different Livelihoods, Different Levels of Development, Time for Change
As time passed by the Islamic interest in secular, and even Christian, education rose when the
differences in economic development between Christian and Muslim society became clearer.
However, due to a lack of former interest in these educational systems, challenges remain. The
challenges concern: the increased Christian dominance in the predominantly Islamic part of Ghana;
the half-hearted introduction of secular education among lower classes; and the attempt to maintain
Islamic status-quo in Northern Ghana (Iddrisu 2005). In this way, the headmaster of Nandom Islamic
J.H.S. brought forward the increased interest in education by Muslims:
“When you go to Tamale, it is a municipal area. It is a very big area but it is hard to find educated
people, you can't get them. And when you go to the Upper West Region, you go to Wa itself where
a lot of Muslims are dominating the Christians, you also can't get them. (…) And when you come
to Nandom here, the majority is Christian. They were able to follow the missionaries and what not
(…). People have turned to see now that things have changed. They have seen that their life-styles
have improved. A lot of things are going better and now the Muslims see that they don't change, so
they want to follow also. In fact, it has not been easy for them because the Christians came also to
trade. It is commerce that has brought them. They came to trade with animals but nowadays
animals are no more there. You can't get animals, you see that!? The trade, Muslims were involved
in, now the people, who are natives here, have also learned that trade. So they are also trading and
they are competing.”35

Particularly in Nandom, this trend is visible considering the differences in economic development
with most surrounding villages. An example, given by the son of one of the pioneers helping the
Catholic mission to establish schools in Nandom, is the comparison of Nandom and Lawra (the district
capital):
“Development means education. If you are not educated how does development come to you then?
Take a look at Nandom and Lawra, as such. When the priests first came here in Nandom, they
were welcomed and established schools. Nandom is far better than Lawra although it [Lawra] is
the district capital. (…) This because of the people who were welcomed, the Whites, they brought
religion and some other developments like schools and such. In addition, some people like the
Lawra, they did not welcome the Whites. (…) At the time, this decision comes from the chief. (…)
If you are a chief who doesn't welcome strangers than that sort of thing [no development] will
happen to you.”36
33

Interview 30 April 2009 with an uneducated Islamic father, Nandom.
The Ahmadiyya Mission “emerged as a movement within Islam, in India, as against the Christian and Araya Samaj
missionary activity that was rife in the 19th Century. The Ahmadiyya faith claims to represent the latter day revival of the
religion of Islam (Wikipedia, http://en.wikipedia.org/wiki/Ahmadiyya, 20 September 2009).”
35
Interview 7 April 2009 with Mr. Anthony Botir (current headmaster of Nandom Islamic Junior High School and former
Christian believer), St. Theresa’s Guesthouse Nandom.
36
Interview 23 April 2009 with an educated Christian father, Nandom Agricultural Project.
34
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The exact results of education for the community and the individual will be addressed in paragraph
5.2. However, what can already be addressed, and should change as a result of education, is the
traditional division of labour. Initially, Muslims would follow up their ancestors’ trade and Christians
would farm or, when educated, endeavour their luck in teaching, manufacturing or the service sectors.
In a way, this trend of Catholic farmers versus Islamic traders is still visible among the community
members of Nandom, despite the increased interest in and level of education (see table 7, p.45 and
plate 8, below). The increased interest in education derives from the notion of education-fordevelopment which declares that chances in other fields of occupation increase when one is educated.
Plate 8 Market activities at the central bus station of Wa, Ghana

Although no total transformation in the traditional division of labour is proved by the survey carried
out, some participants were able to escape the never-ending story of farming and trade. How they were
able to escape the traditional division of labour, shall be further scrutinized in the next paragraph.
Besides the 31.7% and the 43.5% of Christians (via St. Andrew's J.H.S. and Nandom Islamic J.H.S.
respectively) who are still active as farmers, and the 38.2% of Muslims (via Nandom Islamic J.H.S.)
who are still traders, other remarkable differences to be found between the groups of analysis are: first
of all, the full employment of research participants who have their children or fellow siblings attending
St. Andrew's J.H.S. versus the 17.4% and 20.0% of unemployment found through Nandom Islamic
J.H.S., and secondly, the fact that no Islamic participant teaches. This is in itself not strange, but
perhaps in comparison with the 22.0% and the 13.0% found among Christian participants, it is. Again,
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how and why certain participants were able to escape the traditional division of labour and some not,
shall be explained in the next paragraph.
Table 7 Research participants' current main occupation by religious affiliation (N=98)37
Religious affiliation of the
relevant school and research
participant

Christians
via St.
Andrew’s
J.H.S.

Christians
via
Nandom
Islamic
J.H.S.

Muslims
via
Nandom
Islamic
J.H.S.

Educated Father
Uneducated Father
Educated Mother
Uneducated Mother
Graduated Brother
Graduated Sister
Total
Educated Father
Uneducated Father
Educated Mother
Uneducated Mother
Graduated Brother
Graduated Sister
Total
Educated Father
Uneducated Father
Educated Mother
Uneducated Mother
Graduated Brother
Graduated Sister
Total

Current main occupation
Farm

Trade

20.0
100.0
33.3
66.7
11.1
0.0
31.7
100.0

0.0
0.0

60.0
50.0
0.0
0.0
43.5
0.0
33.3
0.0
0.0
0.0
9.1
5.9

0.0
0.0
0.0
33.3
4.3
42.9
66.7
50.0
80.0
16.7
18.2
38.2

Teaching

Manufacture

20.0
0.0
22.2
0.0
33.3
40.0
22.0
0.0

10.0
0.0
44.4
33.3
11.1
20.0
19.5
0.0

0.0
0.0
42.9
0.0
13.0

20.0
0.0
14.3
0.0
8.7
28.6
0.0
50.0
0.0
16.7
9.1
14.7

0.0

Services

Other

30.0
0.0
0.0
0.0
22.2
20.0
14.6

20.0
0.0
0.0
0.0
22.2
20.0
12.2
0.0

0.0
0.0

0.0
0.0
14.3
66.7
13.0
0.0
0.0
0.0
0.0
33.3
36.4
17.6

20.0
50.0
28.6
0.0
17.4
14.3
0.0
0.0
20.0
33.3
27.3
20.6

0.0
14.3
0.0
0.0
0.0
0.0
0.0
2.9

None

Total
(N)
10
5
9
3
9
5
41
6
0
5
2
7
3
23
7
3
2
5
6
11
34

5.1.3. A Multiplicity of Educational Systems versus Obligatory Baptism
However, more children are going to school than ever before and the range of schools do not lie either.
Although doubts are widespread concerning the usefulness of Islamic education for economic
development, educational reforms have made syllabuses and curricula of schools more alike, apart
from the subject of Arabic and Islamic Studies. The most justified reason behind this policy would be
to tackle the inferiority between schools. However, the most obvious reason behind this initiative
would be the MDGs. For this study, the choice was made for Nandom’s religious affiliated schools:
St. Andrew's Junior High School and Nandom Islamic Junior High School. The reason behind this is
that both schools share the same syllabus: the national programme of education, as well as the West
African Examinations Council's curriculum. However, Nandom Islamic J.H.S. is not yet completely in
the hands of the Government of Ghana. Also the Islamic Education Unit participates in the
organization of the school.
According to the community members of Nandom, the type of school one attends is of less
concern. The more the schools resemble one another, the more flexible people become concerning the
school's religious affiliation. What matters most is that children receive an education. Therefore,
37

Unless otherwise noted, from now on, all tables are demonstrated in terms of percentages.
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bumping into children from different religious backgrounds than their school's is not uncommon (see
table 3, p. 26). However, the indirect reasons for sending one's child to a school different than one's
own religious affiliation might differ. The reasons for many Christians to attend an Islamic school are
often a result of coincidence when for example children have to redo their exam year. This unlike the
reasons for the few Muslims to send their children to a Catholic school which might be a more
cautious choice in the sense that non-Islamic schools are still believed to give better quality education.
An uneducated Islamic father argued that:
“(...) The best way to learn Islam now is even to know the English properly. (…) It will make you
learn better and you have a better understanding of what Islam is about. When I was taught, I was
only taught to recite.”38

Accordingly, inclusive schooling is acted upon apart from one minority: the traditionalists. Another
father argued that he has been baptised after his third year of elementary school. Although it is not
obligatory, being baptised or becoming a Muslim helps you in continuing your education and be taken
seriously by the others in class:
“If you are a Christian, your life and the traditional life, it is not the same. As Christians, once you
listen to the word of God everyday, you have knowledge about so many things. When you are a
traditional believer, your time passes by. No matter where you are, you will never get a social life
with people. That is the way you live.”39

As a result, the religious composition of research participants slightly differs from the religious
affiliation of their children/fellow siblings. Whereas among the research participants three individuals
still remain animists, among the second class students no animists were encountered. The
methodological account already demonstrated that at St. Andrew's J.H.S., 84% is Christian and 5.3%
in Muslim (see table 3, p.26). Among the participatory relatives (see table 2, p.26), 93.2% is Christian
and 4.5% is Muslim. The religious composition at Nandom Islamic J.H.S. proves that: 53.1% is
Muslim and 32.8% is Christian, and the participatory relatives through this school show a division of
57.6% to be Muslim and 40.0% to be Christian. Further, one might also question the prejudice of the
uneducated Muslim. According to Iddrisu (2005), until recently Islamic schools were not surveyed in
the Ghanaian educational statistics whereas people have always attended school, depending on what
kind of school one is talking about. In any case, it is impossible to prove that in former days the
Islamic population did not attend school while at the same time, schools instructing the Koran and the
Arabic language were not recognized as formal schools (Sefa Dei 2005).

38
39

Interview 30 April 2009 with an uneducated Islamic father, Nandom.
Interview 25 April 2009 with an educated Christian father, Nandom.
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5.2

The Results of Education for the Community and the Individual

Since the importance of education has grown throughout the years, basic education has become
widely accessible. Education has become the mainstay for society's economic development by
replacing the parents as educators for the next generation. As a result of this increased importance and
belief in the notion of education-for-development, a lot has changed. The results of education have had
their repercussions at various levels and domains. Besides national and regional changes, also changes
at the individual and familial level occur. The way people's lives have changed, differs per situation
depending on their livelihood pathway40 with regard to education. Whether education is the most
important prerequisite for development, remains to be seen. However, none of the participants have
denied an existing relationship between education and development. Therefore, changes in the
educational system itself relate also in a way to some other changes as a result of education.
This paragraph shall list the changes which were mentioned during the group discussions. During
the in-depth interviews, the significance and impact of education became clearer. Although the
foundations of the Ghanaian educational system lie in colonial times, it was not until Independence
that tremendous developments occurred at the local, regional and national level. Education has had its
repercussions in the fields of the environment, politics, economics, culture and the like. In addition, it
has become clear that without education, people's state of awareness reasons via a different logic.
Exactly this kind of practical knowledge is the knowledge which people value the most. Knowledge
that seems so normal to 'our Western mind', is greatly appreciated elsewhere.
To organize these changes, six categories will be quoted and explained, ranging from natural
changes to changes in physical, human, economic, socio-political, and cultural capital. The different
results of education refer to Rakodi's (2002) study on livelihood strategies. Furthermore, these capitals
were used during the PAD research programme’s workshops (Zaal 2009). Nevertheless, the sociopolitical and cultural changes will be discussed in the next part of this paragraph. The reason for this is
that the changes in socio-political and cultural capital have brought along more far-reaching
consequences in comparison with the more 'material' changes in natural, physical, human and
economic capital. Besides discussing the material changes apart from the changes in socio-political
and cultural capital, also the changes in the educational system itself (human capital) as well as
religion (cultural capital) are set apart whereas they are in need of some extra clarification. In addition,
these changes can be seen as plausible motives behind the other mentioned changes.

5.2.1. The Impact of Education Reforms on a Person's Life
As already addressed before, not only do changes occur as a result of education but also the Ghanaian
educational system itself has changed. Therefore, these changes, as experienced by the community
40

According to Kaag, Berkel et al. (2002), it is better to use the word 'pathway' instead of 'strategy' whereas, “the term
'strategy' puts too great an emphasis on the rational and strategic choices of the individual, while in reality the marginal
conditions under which they live do not allow for such choices: human behaviour is not always intentional and much of what
people do is unplanned. Some therefore prefer to use the term 'pathways' to refer to the choices that unfold through the
individual's interaction with the environment and are guided by past experiences (cited in Miyashita 2009:4).”
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members, shall be addressed in this paragraph. One of the most significant developments concerning
the Ghanaian educational sector is the increase in number of schools and enrolment ratio. It is presentday education that has become accessible for the majority of children holding Ghanaian citizenship.
However, a minority of the population is still illiterate, cannot afford to send their children to school,
or do not want to attend school at all.
To be more precise, the introduced Capitation Grant and school feeding programmes have made it
possible for parents to decide to send their children to school:
“So they say that with the Capitation Grant and feeding more children will come to school. With
the school feeding program, they will give them lunch and take away the raw food. This
encouraged many more children to come to school because in Ghana, and in the northern regions
in particular, there are some seasons in which it is difficult for people to have enough food. The
children get one square meal a day. That is between June, July and August. So during these
periods, when people cannot feed their children very well, there is this program of which the child
knows that if he goes to school, he will get at least lunch. You see a lot of children. So there is
improvement in the school enrolment, as for that matter, which is a positive change.”41

Simultaneously, people's attitude towards education has changed when the usefulness of education
became clearer. Participants understood that the higher one would be educated, the easier it would be
to gain steady employment outside the habitual area of farming and trade:
“To get a job you need some basic education. I, myself, am an agent for a polio-vaccination
program. I got this little job thanks to my basic education. The higher you are educated, the more
benefit you will experience or else you will only farm.”42

This increased interest in and possibility to attend school is further revealed by table 8 (p.49) which
demonstrates the obtained educational level from parent to child by religious affiliation. Comparing
the groups of analysis, the table proves that Muslims have the largest share (35.3%) in obtaining, thus
far, senior secondary school. Among the Christians, through St. Andrew's J.H.S., an equal share of
22.5% has completed junior secondary school and senior secondary school. Among the Christians,
through Nandom Islamic J.H.S., 34.8% has completed junior high and 26.1% has completed senior
high. However, the graduated siblings of all three groups are the ones who have obtained the senior
secondary degree with the largest share found among the girls and especially the Islamic girls. All
Christian parents have reached junior high, middle school form four at the time, or a lower level of
education up to being uneducated. Among the Muslim community, both parents and children, the
graduated siblings of the students, are the ones who have reached junior high (23.5%).

41

Interview 31 March 2009 with Mr. Berkume (former GES supervisor, as well as former headmaster of St. Andrew’s Junior
High School), St. Theresa’s Guesthouse Nandom.
42
Interview 17 April 2009 with an educated Christian mother, Gengenkpe.
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Table 8 Research participants' obtained educational level by religious affiliation (N=97)
Obtained educational level
Religious affiliation of the relevant
school and research participant

Christians via
St. Andrew’s
J.H.S.

Christians via
Nandom
Islamic J.H.S.

Muslims via
Nandom
Islamic J.H.S.

Educated Father
Uneducated Father
Educated Mother
Uneducated Mother
Graduated Brother
Graduated Sister
Total
Educated Father
Uneducated Father
Educated Mother
Uneducated Mother
Graduated Brother
Graduated Sister
Total
Educated Father
Uneducated Father
Educated Mother
Uneducated Mother
Graduated Brother
Graduated Sister
Total

Did
not
attend
school
0.0
100.0
0.0
66.7
0.0
0.0
17.5
0.0
0.0
100.0
0.0
0.0
8.7
0.0
100.0
0.0
100.0
0.0
0.0
23.5

Primary
school

J.H.S.

S.H.S.

N.V.I.

Polytechnic/
T.C.

0.0
0.0
25.0
0.0
0.0
0.0
5.0
16.7

50.0
0.0
37.5
0.0
11.1
0.0
22.5
83.3

20.0
0.0
0.0
0.0
44.4
60.0
22.5
0.0

10.0
0.0
25.0
33.3
22.2
20.0
17.5
0.0

10.0
0.0
12.5
0.0
22.2
20.0
12.5
0.0

40.0
0.0
14.3
0.0
17.4
42.9
0.0
50.0
0.0
0.0
9.1
14.7

60.0
0.0
0.0
0.0
34.8
57.1
0.0
50.0
0.0
33.3
9.1
23.5

0.0
0.0
57.1
66.7
26.1
0.0
0.0
0.0
0.0
50.0
81.8
35.3

0.0
0.0
0.0
33.3
4.3
0.0
0.0
0.0
0.0
16.7
0.0
2.9

0.0
0.0
28.6
0.0
8.7

0.0

0.0

0.0

University
10.0
0.0
0.0
0.0
0.0
0.0
2.5

Total
(N)

10
5
8
3
9
5
40
6
0
5
2
7
3
23
7
3
2
5
6
11
34

Further, the group discussions raised the matter with education as the means for preventing
prematurely arranged marriages, and increasing women's chances for a better life. Particularly, the
graduated siblings raised this manner as clarification for the increased enrolment ratios:
“In those days, you would be finished with school after form four.43 Now everyone has to go
further and further with their education and there is girl child’s education. It is a positive change
because in those days you would be given to a man. (…) Women were only meant for marriage
because they could not help their parents. (...) Now it is not like that any more.”44

Although no total transformation from farming or trading was shown yet by table 7 (p.45), the local
attitude towards the usefulness of education remains positive. The belief in having a small chance to
escape the traditional circle of life makes it all the more worth to have a try. In this way, the perception
of education has shifted from the idea of education as being the answer to educate orphans or punish
one's own children:
“In those days, when your father would send you to school, the society or other siblings would
perceive it as if that person, who is being sent to school by the parents, has been hit by the parents.
They used to see this as hatred.”45
43

Nowadays , the third class of J.H.S. equals the Middle School form four.
Group discussions 31 March 2009 with the graduated brother (through St. Andrew's J.H.S.) and 9 April 2009 with the
graduated sisters (through Nandom Islamic J.H.S.), Nandom Agricultural Project.
45
Interview 9 April 2009 with an educated Islamic mother, Nandom.
44
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towards the golden key to development:
“In those days, people were generally not enlightened about the importance of education. (…) If I
had known what education could have meant for me, I would have insisted my father to send me
to school despite all costs and whatever. But I just did not know because in those days, people
were generally not at that level of thinking. They were generally not aware of what education
could bring to them. (…) But now they have seen changes, in the sense that people are going to
school, they are able to do things at home. They are able to put up houses, take better care of their
family members and the rest. So they are all rising up to this reality and they have seen that it is
good to send your children to school.”46

5.2.2. The Returns of Education for the Society
Besides the above sketched situation concerning the impact of education reforms on a person's life,
more changes have occurred in the fields of natural, physical, human and economic capital, as
experienced by the research participants.
The changes in natural capital have increased the general knowledge of the most effective and
efficient use of nature. This increased knowledge of how to use various natural resources does not
only have a striking effect on the environment itself but is also related to the economy, health and
hygiene. The exact changes in natural capital as a result of education are:
−

The increased knowledge of soil fertility and new farming methods;

−

The increased awareness of different uses of land, such as for industrial and infrastructural
purposes besides only farming;

− The increased knowledge of the consequences of consuming polluted water from the rivers.
Nowadays, people are more aware of the fact that it is better to make use of the introduced
boreholes and tap water (see plate 9, p.51);
−

The increased knowledge of how to keep and cure cattle;

− The increased awareness of the side-effects of deforestation and of the importance of
forestation, as well as of the uses of different trees for certain purposes and;

− The introduction of a wider range of crops, as well as the increased knowledge of how to
maintain these crops during various seasons.
Secondly, the changes in psychical capital have contributed to the fact that a lot has changed
visually in and around Nandom. Besides the increase in number of schools, other structural changes
also have given an impulse to the economy, as well as communication between people. To be more
precise, the changes in physical capital as a result of education, according to the research participants,
are:

46

Interview 23 April 2009 with an uneducated Christian father, Nandom.
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Plate 9 Two girls making use of a water pump in a surrounding village of Nandom

− The increased knowledge of how to build better houses by using cement and sink instead of
mud and wood:
“For example, my father suffered in taking care of me and after I have completed my [secondary]
school, I went further to complete and study [tertiary education]. Eventually, I could build a house
for him. It has changed his life and that alone has given him the insight to push my junior brothers
and sisters who are behind me. This with the perception that tomorrow they may also have that.”47

−

The introduction and technical improvement of roads, bridges and dams;

−

The introduction of technical machines to facilitate manual work such as farming;

− The introduction of mobile phones to facilitate communication over long distances, as well as
the introduction of radio and television to spread news more efficiently. However, these
improved communication devices might exert also a bad influence on children, or even armed
robbers and;
−

The introduction of electricity to facilitate the use of certain machines and activities in the
evening.

47

Interview 24 March 2009 with Mr. Paul Kpaatigh (Current GES Supervisor), St. Theresa's Guesthouse Nandom.
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Thirdly, what has changed on a more spiritual level, aiming at human capital and not socio-political
or cultural capital, ranges from changes in the educational sector itself (see chapter 4 and paragraph
5.2.1) to improvements in the fields of health and hygiene. In addition, these changes are related to
each other. Therefore, an overlap can hardly be prevented. In any case, the changes in human capital
as a result of education include:

− The fact that education has become an eye-opener to most participants in the fields of culture,
socio-political relations (from the extended to the nuclear family), the economy (the increased
variety in job opportunities) and hygiene (the abolishment of female genital mutilation);

− The knowledge of how to read and write. After table 8 (p.49) has given us the insight that
children have received a higher diploma than their parents, table 9 (p.53) will demonstrate the
influence of education on someone's language proficiency. It is generally assumed that the
higher one is educated, the more languages one is able to speak. In the case of table 9, this
assumption asks for some nuance whereas language proficiency can indeed refer to the
number of languages one is fluent in, but also to the kind of languages one is fluent in.
Consequently, the survey proves that the majority of Christian participants (respectively
43.6% and 59.1%) speaks mainly English or French48 besides their mother tongue. On the
other hand, the majority of Muslim participants speaks a second vernacular besides their
mother tongue. Another remarkable difference between the groups of analysis is the fact that
the lowest share of people (2.9%) who are only able to speak their mother tongue is found
among the largest share of uneducated participants. The largest share of uneducated
participants was found among the Muslim community. Further, taking a specific look at each
obtained educational level, it is indeed true for the Christian participants that education
accounts for the ability to speak English or French as well as other vernaculars, unlike the
Muslim participants. In this way, education does not per definition determine someone's
language proficiency. Other interfering factors can be migration, the current mixed use of
vernaculars by youngsters, or own initiative. In any case, the rules and regulation at St.
Andrew's Junior High School prohibit students to speak vernacular during school time,
“When we go to a certain place or we are travelling and we see a sign board, I cannot read it. But
since my child has gone to school, he will tell me that this is the place we are coming to.”49

48
49

Depending on where one grew up: Ghana or Burkina Faso just across the border.
Interview 29 April 2009 with an uneducated Islamic mother, Nandom.
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Table 9 Research participants' language proficiency and obtained educational level (N=95)50
Religious affiliation of the
relevant school and research
participant by obtained
educational level

Christians
via St.
Andrew’s
J.H.S.

Christians
via
Nandom
Islamic
J.H.S.
Muslims
via
Nandom
Islamic
J.H.S.

No education
Primary school
Junior High School
Senior High School
N.V.I.
Polytechnic/T.C.
University
Total
No education
Primary school
Junior High School
Senior High School
N.V.I.
Polytechnic/T.C.
Total
No education
Primary school
Junior High School
Senior High School
N.V.I.
Total

Language proficiency besides the mother tongue
Only the
mother
tongue

Plus a
vernacular

71.4
50.0
0.0
0.0
14.3
0.0
0.0
17.9
50.0
0.0
25.0
0.0
0.0
0.0
13.6
12.5
0.0
0.0
0.0
0.0
2.9

14.3
50.0
0.0
0.0
0.0
25.0
0.0
7.7
50.0
0.0
12.5
0.0
100.0
0.0
13.6
37.5
80.0
50.0
41.7
100.0
50.0

Plus two
vernaculars

0.0

0.0
25.0
0.0
0.0
0.0
0.0
5.9

Plus
English/
French and
a vernacular
0.0
0.0
22.2
33.3
0.0
0.0
100.0
15.4
0.0
0.0
25.0
16.7
0.0
0.0
13.6
0.0
20.0
25.0
16.7
0.0
14.7

Plus
English/
French

More
than two
languages

14.3
0.0
66.7
33.3
85.7
25.0
0.0
43.6
0.0
100.0
37.5
83.3
0.0
100.0
59.1
12.5
0.0
12.5
33.3
0.0
17.6

0.0
0.0
11.1
33.3
0.0
50.0
0.0
15.4

0.0
12.5
0.0
12.5
8.3
0.0
8.8

Total
(N)

7
2
9
9
7
4
1
39
2
3
8
6
1
2
22
8
5
8
12
1
34

− The awareness of the other making it easier to get along with different people;
−

The increased moral behaviour of knowing what is good or bad;

− The increased costs of education making it more difficult to further education. If the costs of
education have increased, might be questioned by chapter 4. Nevertheless, the costs of
education are experienced as a heavy burden on the family by the research participants:
“There is some economic change because of the children's school fees. If it would not be about the
children's fees, we would spend time selling things and others to contribute to our feeding. But we
don't have time. Because of the children's school fees, we always find it difficult to have money.”51

−

The increased number of subjects at school making education more difficult;

− The increased awareness of the importance of education;
−

The increased knowledge and infrastructure in the field of health as a result of the present
facilities such as hospitals and specialised doctors;

−

50
51

The decreased infant mortality and teenage pregnancy rates and;

Unfortunately, the survey missed out on the research participants’ knowledge of the Arabic language.
Interview 29 April 2009 with an uneducated Islamic mother, Nandom.
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−

The increased knowledge of personal and environmental hygiene as a result of improved
sanitation facilities.

Fourthly, the changes in economic capital are perhaps the foremost reason for people to send their
children to school. Although the community members of Nandom are highly involved in agriculture or
trade, the type of jobs available have become more diverse than ever, as argued in table 7 (p.45).
Despite the fact that these professions already existed, it is as a result of education that the step
towards steady paid employment has become smaller, according to the research participants. Further
changes in economic capital as a result of education concern:

− The equal opportunities for men and women in the fields of education, the economy, as well
as within their own families;
−

The increased use of and trust in banks to save money;

− The improved structures of the market (see plate 10, p.55), the increased range of products at
the market, as well as steady prices for these products;

− The increased and improved road network as well as means of transport;
− The increased variety of jobs, as well as opportunities to gain these jobs. However, education,
or at least being able to read and write, is regarded as a must by the education-fordevelopment discourse as well as the community members of Nandom. However, not only the
ability to read and write counts. Whereas table 7 (p.45) demonstrated already that the majority
is still active as farmers or traders, table 10 (p.55) adds the required investments needed in
education for a total transformation of the traditional division of labour. Not only the
uneducated folk is still active in the traditional division of labour but also junior and senior
high degree holders were found (44.4% of Christian J.H.S. degree holders were found via St.
Andrew's J.H.S. farm; all Christian J.H.S. degree holders of Nandom Islamic J.H.S. farm; and
50.0% of the Muslim J.H.S. degree holders of Nandom Islamic J.H.S. still trade). Besides the
continuation of educated participants in the traditional division of labour, also an important
element is currently unemployed. However, these participants were only come across via
Nandom Islamic J.H.S. From both groups who completed the level of senior secondary
school, 33.3% is currently unemployed. Nevertheless, a part of the educated participants were
able to escape the traditional division of labour and found employment in the education or
manufacture sectors. However, their degree of education differs. Consequently, the exact
profession and its payment will differ also, for example when one has completed training
college or polytechnic instead of senior high or a vocational institute and;
−

The ease to migrate when job opportunities arise elsewhere.
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Table 10 Research participants' current main occupation and obtained educational level (N=97)
Religious affiliation of the relevant
school and research participant by
obtained educational level

Christians via
St. Andrew’s
J.H.S.

Christians via
Nandom
Islamic J.H.S.

Muslims via
Nandom
Islamic J.H.S.

No education
Primary school
Junior High School
Senior High School
N.V.I.
Polytechnic/T.C.
University
Total
No education
Primary school
Junior High School
Senior High School
N.V.I.
Polytechnic/T.C.
Total
No education
Primary school
Junior High School
Senior High School
N.V.I.
Total

Current main occupation
Farm
100.0
50.0
44.4
0.0
14.3
0.0
0.0
32.5
50.0
25.0
100.0
0.0
0.0
0.0
43.5
12.5
0.0
0.0
8.3
0.0
5.9

Trade

0.0
0.0
0.0
0.0
0.0
100.0
0.0
4.3
75.0
20.0
50.0
16.7
0.0
38.2

Teaching

Manufacture

Services

Other

0.0
0.0
0.0
33.3
0.0
80.0
100.0
20.0
0.0
0.0
0.0
33.3
0.0
50.0
13.0

0.0
50.0
33.3
0.0
57.1
0.0
0.0
20.0
0.0
25.0
0.0
0.0
0.0
50.0
8.7
0.0
60.0
25.0
0.0
0.0
14.7

0.0
0.0
22.2
22.2
14.3
20.0
0.0
15.0

0.0
0.0
0.0
44.4
14.3
0.0
0.0
12.5
0.0
25.0
0.0
33.3
0.0
0.0
13.0
0.0
20.0
0.0
41.7
0.0
17.6

0.0

0.0
0.0
0.0
12.5
0.0
0.0
2.9

None

0.0
50.0
25.0
0.0
33.3
0.0
0.0
17.4
12.5
0.0
12.5
33.3
100.0
20.6

Total
(N)
7
2
9
9
7
5
1
40
2
4
8
6
1
2
23
8
5
8
12
1
34

Plate 10 The market of Nandom
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5.2.3. The Results of Education for Socio-political and Cultural Capital
In addition to the changes in natural, physical, human and economic capital, also socio-political and
cultural changes as a result of education were brought forward by the research participants. The reason
for setting these changes apart are their more far-reaching consequences: the changes in socio-political
and cultural capital have had a deeper impact on people's lives. In addition, more negative feelings
towards education were expressed on these fields because they account for the individual and the
family. However, the experienced drawbacks of education will not be discussed until the last
paragraph of this chapter. Besides the division in capitals, also the transition in religious affiliation
(cultural capital) is set apart whereas it is in need of some extra clarification and can be seen as a
significant motive behind some other noticed changes in socio-political and cultural capital. Therefore,
before heading to the remaining sets of changes in livelihood capitals as a result of education, at first
the transition in religious affiliation will be argued.
As mentioned throughout this thesis, current education has its roots in precolonial and colonial
times when settlers and missionaries were bringing their educational systems to other parts of the
world. This with the intention to educate the local population, whom they regarded as barbaric and
uneducated. In the case of Ghana, a second motive would be the enlightenment of its Gold Coast's
inhabitants with Christianity. By then, already changes in cultural capital started to take place as a
result of this newly introduced educational system, and Christianity that was enforced on the
population. Thus, large investments in development were already introduced by the Church.
Accordingly, the most significant change as a result of education is the religious transition from
African Traditionalism/Paganism to Christianity. The Islamic faith and its educational system were
already present in Ghana, at the time. Besides, following the Koran is accepted as another civilized
way to live your life when Christianity would be no option. What has to be made clear with regard to
this issue is that children from traditionalist or pagan homes are often incited by society to be baptised
before they can fully enrol and be accepted at school:
“Now, a lot of my brothers and sisters are trying to be baptised. We are still from the traditional
home and because of the schooling, we have seen the access [to development]. Nowadays, if you
are not baptised, you can hear all the schools, Catholic schools, that they will not take you. Unless
you become Christian, you can go to school. As a Muslim, you also have to take care of the pig
farm at St. Andrew's.”52

The transition from polytheism to monotheism has had its repercussion on other experienced
changes in the fields of socio-political and cultural capital. The way this cultural change in religious
affiliation has had its influence on the socio-political balance of power, and thus the family, is doublesided: Christian values versus the media's provocative images. Therefore, the changes in sociopolitical capital as a result of education are:

52

Interview 25 April 2009 with an educated Christian father, Nandom Agricultural Project.
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−

A change in the family system's interest and care: from the extended family system to the
nuclear family system. However, family members should help each other when one is able to,
“We are with plenty. My father is from a family with a lot of children and now the small small
ones, my brothers and sisters, if they come to me for books, and the exercise books and the money
is there, I'll buy them. My father also. The little that he has, he contributes to join hands and be
able to get all paid.”53

−

The increased awareness of family planning and financial management:
“The family changed from an extended family to a nuclear family. In those days they gave birth to
the number of children they could give birth to. (…) It was one baby here, one baby there, one
baby on the head, one baby on the back, two babies under each arm. (...) Now they give birth to
the number of children they can cater for. But in those days people also took a large number of
children because they could work on the land and help with the farming.”54

− The increased respect, freedom and communication between family members, between
parents and children, and between husband and wife. However, some participants also
mentioned the deteriorating respect for elders:
“For me, it depends entirely on how one brings up his children in the way that he wishes them to
be. In my entire household, we have different different parents with different different children. I
insist that my children should obey whatever I am trying to tell them. It depends on how the child
is being brought up. So if the child is brought up to be respectful and obedient then the child will
grow up to be like that. Some parents are always working and when they are working, they are not
engaged with their children. Maybe they will not engage them in certain activities. So what
happens is that they become lazy. They are lazy to do it and might even disobey. If you want them
to perform a certain activity, there should be at least focus [discipline] in the course of time.”55

−

The increased discipline in the family whereas at the same time children are allowed to
express one's thoughts and feelings:
“In those days, the children, they were always delegated to the background. Even if you would
have the best of teachings or the best of ideas to share which could bring about development in the
family, which would better the family, they [the elders] would not listen to you because you are a
child and you should shut up. You should not contribute when your parents, or elders, are talking.
So now, it is no longer like that. The younger ones who have gone through education, he is
intellectually gifted in a way. He can bring his opinions and ideas to the bare floor [foreground].”56

−

The increased knowledge of how to play politics and;

−

The increased communication and exchange of knowledge between community members with
the help of NGOs and associations.
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Interview 25 April 2009 with an educated Christian father, Nandom Agricultural Project.
Group discussions 8 April 2009 with the graduated brother (through Nandom Islamic J.H.S.) and 9 April 2009 with the
graduated sisters (through Nandom Islamic J.H.S.), Nandom Agricultural Project.
55
Interview 25 April 2009 with an uneducated Christian father, Nandom Agricultural Project.
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Interview 25 April 2009 with an uneducated Christian father, Nandom Agricultural Project.
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Lastly, the change in religious affiliation also has its repercussion on people's culture. In particular,
the transition from traditional polytheism to present-day monotheism has caused a range of changes in
cultural capital at which education has helped. Tribalism and traditional worship have ended and
people with different ethnic and religious backgrounds are coming together, provided one believes in
the Bible or Koran. Other mentioned changes in cultural capital as a result of education are:

− The reviving of traditional culture by keeping alive traditional music, dances and dresses
thanks to the annual Kakue festival (see plate 11 as an example from Burkina Faso, p.59);

− The increased knowledge and decency among people by way of dressing instead of wearing
leaves;
−

The increased knowledge of cooking in a hygienic and balanced way, as well the preparation
of traditional dishes;

−

A change in people's moral and behaviour and;

−

The end of traditional 'barbaric' rituals keeping people oppressed, such as certain widowhood
rites or the way to test a girl's virginity:
“In those days, they don't pray. They follow their traditional rites. (…) To test if a person [girl] is a
virgin, you had to swallow a boiled egg. If you swallowed the egg without breaking it (…) you are
a virgin but if you bite in it, you are not a virgin. Education has let us know that this thing is not
good. There are instruments which can detect if you are a virgin or not.”57

In general, the emotions felt towards the changes in cultural capital are not that positive. Although
people are getting informed about their traditional cultures and ways of living, people are also exposed
to foreign cultures. In principle, this does not have to be negative. However, the messages one often
copies from 'the West', as perceived by the media, are likely the ones worrying older generations. Loss
of culture and peer-group influence, by way of dressing or behaviour, are often mentioned:
“Yes, we don't have culture; we don't have culture even in former days. What I know now is that
my father did not tell me about my culture. I don't know my culture. My culture is what I believe
in God. That is my culture. (…) So because of that we don't know some of the family cultures,
some of the things that we should do for them to identify us as a particular ethnic group or so. We
are all seen as one. We don't know our family cultures and other things because of school.”58

These statements shall be further scrutinized in the last paragraph of this chapter because more or less
they refer to the experienced drawbacks of education. However, what can be said already is that these
changes were only brought forward by the uneducated parents and the recently graduated siblings. So
far, the reasons for this are unknown. However, a plausible explanation for this might be that the

57
58

Interview 1 May 2009 with an educated Christian mother, Gengenkpe.
Interviews 29 April 2009 with a graduated Islamic sister and 28 April 2009 with a graduated Islamic brother, Nandom.
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graduated siblings have had more experience with the current side-effects of the educational system,
and the uneducated parents are more aware of, or have experienced, these side-effects.

Plate 11 Traditional dances during a wedding programme in Bobo-Dioulasso, Burkina Faso

5.2.4. Everything has Stayed the Same
Altogether, some kind of friction is felt among the changes in capitals as a result of education. Often
positive changes as a result of education were mentioned by the participants, while the same
participants did not experience those changes themselves. This ambivalence might create a gap
between the educated and uneducated community members of Nandom. Besides the increase of
respect, also the increase of jealousy is mentioned by the research participants. In addition, other
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noticed contradictions were: civilization versus barbarianism, literacy versus illiteracy, hygienic versus
unhygienic, monotheism versus polytheism, and enlightenment versus ignorance, according to the
research participants. Simultaneously, some people told me to not have experienced any change at all
as a result of education. However, this group might have seen changes as a result of education but
because they did not directly experience those changes themselves, these changes have not influenced
them:
“For myself, I have not seen any change. Everything is still the same. There are no differences in
the families those days and the families these days. Nothing has changed.”59

Azusa Miyashita gives in her study - Local Perceptions of Poverty and Well-being and People's
Capabilities to Improve Their Lives in the Southern Andes of Peru - the following explanation for the
fact that people continuously believe and invest in “education as a ladder (2009: 89-112)” even when
no positive changes are experienced or expected to occur:
“Even if education does not lead to a secure job, it is seen as the main tool for escaping
vulnerability as well as accessing citizenship (2009: 111).”

Whether this explanation also accounts for this study, remains to be seen in the next paragraph.

5.3

The Importance of a Person's Life History and Expectations for the Belief in Education

In line with the previous two paragraphs, which discussed the role of religion (see paragraph 5.1) and
the results of education (see paragraph 5.2) as important determinants for the local perceptions of
education-for-development, this paragraph shall deal with the importance of a person's life history,
from which religion and the results of education form part of. Fischer and Benson argue that:
“Local perceptions are important in determining the capability of people to fight the mechanisms
that reproduce poverty. Notions of a better life are not objective: they are dependent in past
experiences, on interactions with institutions and on images that come from the media (2006 cited
in Miyashita 2009: 10).”

This is also the case for this study in the course of which 'a better life' refers to 'the notion of
education-for-development', 'past experiences' form part of 'a person's life history', and 'interactions
with institutions and images from the media' refer to 'the expectations of education'. To analyse a
person's life history, and thus his/her past and present experiences, is of crucial importance whereas
livelihood strategies are subject to power (Kaag, Berkel et al. 2002 cited in Miyashita 2009). Besides
the role of religion (paragraph 5.1) and the results of education for the community and the individual

59

Interview 24 April 2009 with an uneducated Christian mother, Nandomkpee.
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(paragraph 5.2), more determinants for the local perceptions of education-for-development remain to
be discussed such as the benefits and drawbacks of education, and the role of the family.
Eventually, a person's life history and his/hers experience with education is of prime importance to
explore the determinants for the local perceptions of education-for-development. Besides a person's
life history, people's past dreams and expectations for the future will be addressed and reflected to the
present. In this way, the reasons for attending school are mapped out. Also the reasons of present-day
parents for sending their children to school are brought forward by comparing these reasons with their
own parents' motivation. This decision to send all, certain, or no children to school is discussed to
explore people's livelihood strategies. However, before all this, the local significance of education-fordevelopment has to be defined.
5.3.1. The Local Significance of Education-for-Development
A certain difference in attitude towards the notion of education-for-development is noticed when
reading through the theoretical framework and empirical chapters. The empirical situation for Nandom
proves that the majority of its participatory community members believes in the notion of educationfor-development (table 11, p.62) because they currently experience their education in a positive way
(respectively for the groups of analysis: 71.4%, 76.2%, and 56.7%)60. However, also an important part
expresses to experience their education in a negative way (respectively 25.7%, 14.3%, and 43.3%). So
the largest division of experience with education was found among the Muslim participants of
Nandom Islamic J.H.S. Nevertheless, all participants admitted to continuously believe in education as
the key to economic development. This trend is partly demonstrated in table 11 by taking into account
the religious affiliation of both schools and relevant research participants. In this way, the differences
in 'current experience with one’s educational situation can be made clearer. Comparing the two
Christian groups of analysis, the most positive experiences with one’s educational situation are to be
found among the educated fathers (respectively 70.0% and 83.3%), educated mothers (85.7% and
60.0%), and graduated siblings (unanimously 100.0%). On the contrary, the experiences with one’s
educational situation among the educated Muslims are more divided. This difference is made by the
graduated sisters of the approached second class students (30.0%). Eventually, the most negative
experiences with one’s educational situation are to be found among all uneducated parents. However,
this does not per definition mean that if one did not attend school or had a negative experience with
one’s educational situation, one does not believe in the notion of education-for-development. All these
different experiences, in combination with the local perceptions of education are of importance to
understand the undefeated belief in education-for-development. The exact experiences and reasons
behind a certain attitude towards the notion of education-for-development will be discussed later on.
As remembrance, I have to admit that due to time restrictions, I did not speak with uneducated
60

As a reminder, the groups of analysis constantly referred to are respectively: the Christians through St. Andrew's J.H.S.; the
Christians through Nandom Islamic J.H.S.; and the Muslims through Nandom Islamic J.H.S.
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youngsters or parents who intentionally decided to not send their children to school. Perhaps, these
two groups would have given me other experiences and perceptions of education.

Table 11 Research participants' current experience with one’s educational situation by religious
affiliation (N=86)61
Religious affiliation of the relevant school and
research participant

Christians via St.
Andrew’s J.H.S.

Christians via Nandom
Islamic J.H.S.

Muslims via Nandom
Islamic J.H.S.

Educated Father
Uneducated Father
Educated Mother
Uneducated Mother
Graduated Brother
Graduated Sister
Total
Educated Father
Uneducated Father
Educated Mother
Uneducated Mother
Graduated Brother
Graduated Sister
Total
Educated Father
Uneducated Father
Educated Mother
Uneducated Mother
Graduated Brother
Graduated Sister
Total

Current experience with one’s educational situation
Overall positive

Ambivalent

Overall negative

70.0
20.0
85.7
0.0
100.0
100.0
71.4
83.3

10.0
0.0
0.0
0.0
0.0
0.0
2.9
0.0

20.0
80.0
14.3
100.0
0.0
0.0
25.7
16.7

60.0
0.0
100.0
100.0
76.2
85.7
0.0
50.0
0.0
75.0
70.0
56.7

40.0
0.0
0.0
0.0
9.5

0.0
100.0
0.0
0.0
14.3
14.3
100.0
50.0
100.0
25.0
30.0
43.3

0.0

Total
(N)
10
5
7
2
6
5
35
6
0
5
2
6
2
21
7
3
2
4
4
10
30

Other plausible, and perhaps more obvious, determinants proofing this unanimous belief in
education-for-development are: the increased enrolment ratio and the physical distance one is prepared
to cover to attend school. However, in Africa it is not odd that pupils have to cover large distances
before they reach school. Nevertheless, for Nandom it is whereas there is a high concentration of basic
schools here. In any case, attending a school elsewhere than in one's own place of residence produces
somewhat limited but important evidence of the value attached to education by the trouble one takes to
attend this particular school. We can gather from table 12 (p.62) that 50.0% of the participants have
attended school in the same place one was/is living in, and 50.0% have attended school outside the
place one was/is living in. In addition, a smaller majority of the Muslim participants went to a school
near their homes. This preponderance was made by the fathers (100.0%), mothers (100.0%) and
brothers (66.7%). However, the majority of graduated sisters (72.7%) attended a school outside the
village one was/is living in. This does not per definition mean that more value is attached to education
by the trouble one takes to attend this particular school. It is also possible that these particular schools
could not be found in the same place one was/is living in, or other interfering factors caused
61

'One's educational situation' refers to the status of being educated or not, as well as the obtained educational level.
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participants to move here. Among the Christians, the preponderance was made by the fathers (66.6%),
brothers (71.4%) and sisters (66.6%), unlike the mothers (60.0%) who went to a school near their
homes.
Table 12 Research participants’ place(s) of education by religious affiliation (N=47)62
Place(s) of education
Religious affiliation of the relevant
school and research participant

Christians via
Nandom Islamic
J.H.S.

Muslims via
Nandom Islamic
J.H.S.

Educated Father
Educated Mother
Graduated Brother
Graduated Sister
Total
Educated Father
Educated Mother
Graduated Brother
Graduated Sister
Total

Same place as
place of
residence at the
time
33.3
60.0
28.6
33.3
38.1
100.0
100.0
66.7
27.3
61.5

Elsewhere in the
Upper West
Region
50.0
40.0
57.1
33.3
47.6
0.0
0.0
33.3
63.6
34.6

Outside the
Upper West
Region
16.7
0.0
0.0
33.3
9.5
0.0
0.0
0.0
9.1
3.8

Outside
Ghana
0.0
0.0
14.3
0.0
4.8

0.0

Total
(N)

6
5
7
3
21
7
2
6
11
26

It is clear that various clarifications arise when going through people's belief in education-fordevelopment. Their individual situation might be the explanation for a positive, negative or ambivalent
experience with education. However, the way people define development is also important.63
Accordingly, the educated parents showed to be quite positive towards education because it is seen as
the key to success. Education is seen as the only way forward, and is thus a necessity for the nation's
as well as individual’s potential:
“Education is good because it opens the door to all kinds of things in general for overall
development. It opens the door to all kinds of things in life. For example, if you give birth to a
child, that child alone might become the next president of Ghana or whatever. It is through
schooling that everyone is able to realise his/her potential.”64

Nevertheless, the costs of education also makes it a controversial case. Large investments have to be
done before benefits can be gained from education, is the shared opinion of the educated parents. In
any case, general development would not have occurred if it was not for education to exist. Therefore,
development is seen as a prerequisite for progress in the fields of technology and infrastructure,
according to the educated parents. In addition, it creates more understanding and responsibility among
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The explanation for why so many participants were not asked about their place(s) of education is because changes and
improvements were made in the questionnaires during the rounds at both schools. The participants of St. Andrew's J.H.S.
were not asked on this topic.
63
Appendix 4 (p.101) demonstrates the way participants were asked about their own perception of development and the
considered role of education in this.
64
Interview 24 April 2009 with an Islamic educated mother, Nandom.
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people. Further, some parents also added the importance of religion and family for successful
development:
“From how I have experienced development is that there are people of different wealth classes.
Those who are able and rich enough will likely help the ones who are not, the ones who are unable
to cater for some basic needs like feeding. When you see that person, you feel pity for that person,
and than you simply want to help that person. That is also part of development.”65

Also the uneducated parents admitted to believe in education-for-development despite their
negative experience with one’s educational situation. According to them, education brings
development to the community by improving infrastructure, by improving communication devices,
and by increasing literacy. When you are educated, you will simply end up successful and former
burdens will disappear:
“I believe in education because we see numerous actors passing by for the people and the
community over there. What they are able to have: the machines which they are able to build, the
family for which they are able to take care of and that sort. So I have seen that. I just know that I
believe in it and that is why I am insisting that all my people that come after me have to go to
school.”66

Therefore, development is defined as a progress in technology, infrastructure and knowledge by the
uneducated parents. In addition, the uneducated parents believe that development can be accelerated
with education:
“Development can be achieved with the people who are concerned about common issues. They are
fond of discussing common things together and always have mutual understanding among
themselves. Those who are educated and enlightened are able to sit together and brainstorm to
come out with a final solution to resolve issues. Those who are not educated and have no
enlightenment, most of the times what they are thinking of is not good and quarrels always
interrupt. But those who know what development can do for them, I appreciate, and they normally
draw good ideas to help each other, together.”67

When looking at the answers given by their graduated children, the siblings, different
interpretations of development came to light. Although education is seen as an important key to
success, education is in itself very expensive and misses out a lot. However, a participant summarizes
that:
“Education is good and on the other side, it is not good. It is positive and negative but I can say
that the positive side of education is greater than the negative aspect of education.”68
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Interview 24 April 2009 with a Christian educated mother, Nandom.
Interview 28 April 2009 with a Traditional uneducated father, Nandom Agricultural Project.
67
Interview 23 April 2009 with a Christian uneducated father, Nandom Agricultural Project.
68
Interview 22 April 2009 with a Christian graduated sister, Nandom.
66
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With regard to the way development is defined by the siblings, the considered role of education is
more diverse than the answers given by their parents. On the one hand, education is seen as the means
for general development while on the other hand, farming, culture and the knowledge of traditional
chiefs were brought forward as other important requirements for development. Further, one seems to
be more aware of the influence of the modern system and the urge to develop, as well as the role of
cultural development. These different ideas and considered roles of education will be explained further
in the upcoming paragraphs.
5.3.2. The Importance of a Person's Life History
As already explained before, the undefeated belief in education-for-development is caused by various
determinants. In addition, the overall determinant for this belief would be a person's life history and all
its experiences with education. Besides the role of religion (see paragraph 5.1) and the results of
education (see paragraph 5.2), the experienced benefits and drawbacks of education, as well as family
matters remain to be challenged as plausible determinants of people's belief in education-fordevelopment. For the experienced benefits and drawbacks of education, one does not per definition
have to be educated. Also uneducated participants might have experienced or realized some benefits of
education. On the other hand, these participants might realize better the plausible advantages of not
going to school or the drawbacks of education.
During the group discussions, the benefits of education for the community and family were brought
forward while the surveys tended to focus more on the individual and familial level (see table 13,
p.66). Before heading for the individual life histories, the most important advantages of education
from the group discussions have to be listed. These advantages were gained from the group
discussions after enumerating all changes that have taken place as a result of education. According to
the research participants, the advantages of education are: the improved health system and increased
knowledge of personal and environmental hygiene (human capital), the improved farming methods
and techniques (natural capital), the introduction of Christianity (cultural capital), the change in moral
behaviour (human/social capital), the improved road network and means of transport (physical
capital), literacy (human capital), and the introduction and improvement of electricity and
telecommunication (physical capital). These are the experienced advantages of education at the
community level, irrespective of the religion affiliation or target group.
Unlike the group discussions, the surveys confirmed the expected opinions with some exceptions to
the rule. Table 13 (p.66) proves that regardless of a person's experience with education, the advantages
for the individual are most likely to be mentioned (respectively 59.5%, 81.0% and 72.7%). This is
proven by the fact that a lower share of people (respectively 16.2%, 9,5% and 9.1%) has experienced
no advantages of education in comparison with the share of people (respectively 25.7%, 14.3% and
43.3%) who have expressed that they experienced their educational situation in a negative way (table
11, p.62). In this way, only 9.1% of the Muslim participants expressed to have experienced no
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advantages of education, in comparison with the 43.3% who expressed to have experienced their
educational situation in a negative way. In some cases, the benefits for the family were brought
forward (respectively 13.5%, 4.8% and 12.1%):
“With not having attended school, my life would have been useless for I know now my left and
right in the sense of behaviour. I would also not have been free from people whom would have
been reading my letters to me for I would be termed to be a local man. If not, I would not have
been a security man now and schooling is a nice thing. If not education, I would not have been
able to take care of myself and family.”69

Table 13 Research participants’ current experience with one’s educational situation and the noticed
advantages (N=91)
The noticed advantages of education
Religious affiliation of the relevant school
and research participant

Christians via
St. Andrew’s
J.H.S.

Christians via
Nandom
Islamic J.H.S.

Muslims via
Nandom
Islamic J.H.S.

Educated Father
Uneducated Father
Educated Mother
Uneducated Mother
Graduated Brother
Graduated Sister
Total
Educated Father
Uneducated Father
Educated Mother
Uneducated Mother
Graduated Brother
Graduated Sister
Total
Educated Father
Uneducated Father
Educated Mother
Uneducated Mother
Graduated Brother
Graduated Sister
Total

Advantages
for the
individual

Advantages
for the
family

60.0
0.0
71.4
0.0
75.0
100.0
59.5
100.0

30.0
20.0
0.0
0.0
12.5
0.0
13.5
0.0

Advantages
for both the
individual
and the
family
10.0
0.0
14.3
0.0
12.5
0.0
8.1
0.0

60.0
0.0
100.0
100.0
81.0
85.7
0.0
50.0
0.0
100.0
100.0
72.7

20.0
0.0
0.0
0.0
4.8
14.3
33.3
50.0
25.0
0.0
0.0
12.1

20.0
0.0
0.0
0.0
4.8
0.0
33.3
0.0
25.0
0.0
0.0
6.1

Other
advantages

No
advantages

0.0
20.0
0.0
0.0
0.0
0.0
2.7

0.0
60.0
14.3
100.0
0.0
0.0
16.2
0.0

0.0

0.0

0.0
100.0
0.0
0.0
9.5
0.0
33.3
0.0
50.0
0.0
0.0
9.1

Total
(N)

10
5
7
2
8
5
37
6
0
5
2
6
2
21
7
3
2
4
6
11
33

On the contrary, some uneducated parents admitted to have experienced advantages of their
uneducated life:
“I have learned to farm and also learned more about my culture. Many at school know less about
their culture than the ones staying behind. When you stay at home, there is culture everywhere
around you and it will be given from generation to generation. I am well socialised in my
community and many parts of the world.”70

69
70

Survey from an educated Christian father, no date and place known.
Survey from an uneducated Christian father, no date and place known.
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However, the majority of uneducated participants admitted not to have experienced any benefits of the
uneducated life. Other comparisons between the three groups of analysis are the fact that: all siblings
raised unanimously the advantages of education for the individual, and mainly the Christian fathers of
St. Andrew's J.H.S. and Muslim mothers of Nandom Islamic J.H.S. raised the advantages of education
for the family.
When taking the former results to the table of in-depth interviews, more nuance and understanding
can be created for a person's experience and perception of education. It is clear that the majority
praises education for its benefits. Therefore, the difficulties participants tend to talk about are no
match to the experienced advantages of education.
What remains to be challenged in this paragraph as another plausible determinant of people's
experience and belief in education-for-development, are family matters. Two possible scenarios were
visible among the educated parents. On the one hand, some fathers are happy with the lives they are
living now. They have acquired a fair amount of education and if not, their job/migration history have
made them do well. They are satisfied because they can take care of themselves, as well their families,
and do not need help from anyone else:
“Yes, I have a lot of experience though I am not a high educated person. I am happy that I can
express myself. I can read and I can write. No one can cheat me. That is in fact the experience I
got till now. I am feeling proud because they were searching for a security man. They told me that
they needed people who have gone to school, who can express themselves. I think that it is a great
substitute. So there were other people who were even more hard-working but they say they needed
someone who knows the book. So immediately I got the interview and they just took me like
that.”71

On the other hand, the remaining educated parents, mainly mothers, were forced to interrupt their
schooling because of the costs of education and/or family matters. Nevertheless, these events did not
exert influence on their attitude towards education. Also these parents benefited from the education
they have followed, for example literacy and the ability to speak the English language (see table 9,
p.53):
“It was not my own decision to stop at primary six. It was my brother who said that he would take
me to Accra to continue school there. Unfortunately on my part, when I got there, things turned
out the other way around. The wife of my brother convinced him that girls’ education is insane
that there is no need with the resources to send me to school. So at the time, I was handicapped
because I had no money to come back, nothing. So I just had to stay there. My brother convinced
me that he would eventually buy trade for me, something like weaving, some instruments, so I
could eventually learn some kind of trade and get myself engaged in that. Only promises which
were not fulfilled at the end of the day. That was it.”72

Although the uneducated parents might not have experienced education, this does not per definition
mean that they are negative towards education, or feel totally lost. The majority knows quite well how
71
72

Interview 23 April 2009 with an educated Christian father, Nandom Agricultural Project.
Interview 24 April 2009 with an educated Christian mother, Nandom.
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to manage their lives and tries to do as much as possible to keep up with the family's need and
children’s education. Religion (see paragraph 5.1) or family matters made it also impossible for them
to attend school:
“What happened was that my father did not, just not send me to school. I grew up always alone. I
had to arrange the affairs in the house because there was nobody ahead of me to cater for the needs
and support of the father. Not long after, my father passed away. So I had to be the family man, the
family head, and I wanted to do livestock production and raring along the farming to keep the
family running. I did not go to school at all and I see myself so unfit and so underdeveloped from
others. In a way, I feel so outdated and it is religion that has transformed me to some extent or else
my situation would have been worse off. I see myself just as somebody who is helpless as a result
of a lack of education. I am ignorant of all these things happening around me.”73

As an exception to the rule, an uneducated mother received the chance to attend a vocational school
and, consequently, was able to set up her own weaver shop:
“I didn’t attend kindergarten, I didn’t attend primary school, neither did I attend junior secondary
school. I went straight to the vocational school, St. Anne’s. My husband is disabled and so it was a
white lady, named Fazel, who told me that I could come and learn so I could help my husband
who can’t do anything. I benefited a lot in a way that it is from the weaving that my family got
food to eat, my family got money to pay their hospital bills. And I don’t borrow from anybody and
I don’t beg from anybody. Those are the benefits!”74

The graduated siblings raised three possible scenarios with regard to their experience with
education, depending on their obtained educational level and current main occupation (see table 14,
p.69). Of all siblings, 68.3% ended up positively after having finished tertiary or secondary schooling.
The only endured constrain was the difficulty in meeting the school bills. Nevertheless, this group was
able to find a job and meet their own as well as family needs. Another 17.1%, who also completed
tertiary or secondary level, are currently unemployed. However, they still believe in the practical
benefits of education, if one gets the chance to continue to a higher level. The remaining 14.6%
dropped out half way due to family matters or own choice. Nevertheless, they were also able to
experience the practical benefits of education: both are employed:
“When I went to secondary school, I completed with some bad results due to some problems that
came between my parents. Actually I was affected in the sense that the problems of my parents, it
was not easy for them and somehow it looked like a trade between them. So when I was in school,
I was hearing all those things and finally the case was sent to court. Then I had to travel to school
and attend the court at the same time. So I became confused and through the problem between my
parents, my father refused to continue paying my school fees. So it was my mother who was
paying the school fees and I completed S.S. When I completed, I didn’t have somebody to help me
further. My experience now is that if I had not been to school, like the job I have now and my
teaching experience, I would not have gotten. So if I had not been to school I cannot work or do
that kind of engagement and through that I am still refreshing my brain. As I am able to talk to you
and as I am able to read and write, it is a very big benefit to me.”75
73

Interview 23 April 2009 with an uneducated Christian father, Nandom Agricultural Project.
Interview 22 April 2009 with an uneducated Christian mother, Nandom Down-below.
75
Interview 22 April 2009 with a graduated Christian sister, Nandom.
74
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When dividing all graduated siblings in the groups of analysis, the following comes to light: the
Christian participants from both schools are the ones who have experienced their educational situation
in a positive way (see table 11, p.63), despite the fact that two siblings of Nandom Islamic J.H.S. are
currently unemployed. On the contrary, the Muslim siblings from Nandom Islamic J.H.S. share the
same opinion towards their current experience with the education they have had: 71.4% of the siblings
experience their educational situation in a positive way and 28.6% in a negative way. This trend can
be explained by the fact that 29.4% is currently unemployed.
Table 14 The graduated youngsters' current main occupation and obtained educational level (N=41)
Religious affiliation of the relevant
school and graduated youngster by
obtained educational level

Current main occupation
Farm

Trade

Teaching

Manufacture

Services

Student

0.0
0.0
33.3
0.0
7.1

0.0

0.0
42.9
0.0
66.7
35.7

100.0
0.0
33.3
0.0
14.3

0.0
28.6
0.0
33.3
21.4

0.0
28.6
33.3
0.0
12.2

0.0

1
7
3
3
14

0.0
33.3
0.0
50.0
30.0

0.0
0.0
0.0
50.0
10.0

0.0

100.0
33.3
0.0
0.0
30.0

0.0
33.3
0.0
0.0
20.0

1
6
1
2
10

0.0

0.0
66.7
0.0
0.0
11.8

0.0

100.0
\0.0
41.7
0.0
35.3

0.0
0.0
33.3
100.0
29.4

1
3
12
1
17

Christian
siblings via St.
Andrew’s J.H.S.

Junior High School
Senior High School
N.V.I.
Polytechnic/ T.C.
Total

Christian
siblings via
Nandom Islamic
J.H.S.

Primary
Senior High School
N.V.I.
Polytechnic/ T.C.
Total

0.0

0.0
0.0
100.0
0.0
10.0

Muslim siblings
via Nandom
Islamic J.H.S.

Primary
Junior High School
Senior High School
N.V.I.
Total

0.0
0.0
8.3
0.0
5.9

0.0
33.3
16.7
0.0
17.6

None

Total
(N)

5.3.3. The Expectations of Education: Education as a Ladder
A lot is expected from education due to the efforts put in and attention given to it. Expectations are
that high that a lot of sacrifices are made to meet people’s goals. In general, all participants hope for a
transformation in the traditional division of labour by attending school. Due to education, small scale
farming and petty trade are seen as the last resorts. However, no transformation is shown yet by table
10 (p.55) and table 14 (above). The reason why certain expectations of education are unable to become
reality is already discussed in paragraph 5.1. and 5.3.2.: the role of religion, family matters and short
of money decide on the possibilities and opportunities to have access to education. In addition, the gap
between the expectations and outcomes of education increase more and more due to the attention
given to it.
For the educated parents, life turned out differently than expected. Some parents were unable to
pursue their dreams, ranging from referent brother to soldier, but were able to find another meaningful
way to take care of their families and oneself. On the contrary, some other educated parents ended up
as farmers, housewives or pito brewers. In addition, only one or two could not remember having any
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specific dream or aspiration for the future in mind. However, they are sure that they longed for a more
independent life than the one they are living now. In addition, their own parents expected them to
become prominent figures in society. Therefore, the expectations of the educated parents for their own
children are to learn more and obtain a higher diploma of relevance than they are having.
Remarkable is that among the uneducated parents, half admitted to not have had the mind to think
of future aspirations at the time, while the other half wished to attend school one day. The uneducated
parents who expressed to not have the mind to think of any dreams or aspirations for the future, also
admitted to not believe in future dreams at all:

“I don’t believe in future aspirations because I was moving around and moving around. If
something is gone, you cannot use the past and the past cannot be useful for the future. You cannot
and you don’t need the past for the future. That is how I see it. I just use present situations and
whatever comes my way, I deal with it. I just deal with the situation at hand what I think is the
best.”76

Nevertheless, the uneducated parents have also seen the benefits of education and, therefore, hope that
their own children, who are currently attending school, gain a higher educational degree and become
not like them.
What is noticed among the graduated siblings of the approached students is that their dreams and
aspirations for the future are more specific than the ones of their parents. The reason for this might be
that their younger years have just passed by. However, a more obvious explanation for this might be
that it has become more normal to make up one’s mind for the future than in former days due to the
attention given to education. The siblings dreamt of becoming a doctor, journalist, politician, secretary
or accountant. For one brother this dream has already become reality. For the remaining siblings, other
opportunities replaced their childhood dreams, thus far.
5.3.4. Education as Livelihood Strategy?
The research’s bias will become clearer in this chapter whereas it goes deeper into the reason(s) of
parents to send their children to school. However, as already mentioned beforehand, the perceptions of
present-day parents who have chosen not to send their children to school are left out of consideration,
as well as the perspectives of uneducated siblings. The only perception which might come close to the
perceptions of the missing groups, are the perceptions of the parents of the uneducated parents which
were are asked for by means of the surveys given to their children: the uneducated parents.
Nevertheless, their motivation might strongly differ from the present-day motivation not to send
children to school. Besides the reason(s) for sending one’s child to school, the choice for sending
certain or even no children to school will be discussed also. What determines the choice for a certain
educational strategy, and can these educational strategies be seen as a livelihood strategy, are other
questions that will be answered.
76

Interview 28 April 2009 with an uneducated Traditionalist father, Nandom Agricultural Project.
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The surveys revealed the reason(s) for sending children to school does not differ much over time or
between the groups of analysis: the Christians through St. Andrew's J.H.S.; the Christians through
Nandom Islamic J.H.S.; and the Muslims through Nandom Islamic J.H.S. Table 15 (below)
demonstrates that the majority sends their children to school for the sake of the child's personal
development (respectively 51.9%, 46.2%, and 56.3%). An other important part of the research
participants also adds the hope for helping the family one day (respectively 22.2%, 23.1%, and
18.8%). Besides the reasons for sending a child to school for its personal development or for the
development of the family, a third reason might be for the community’s development.

Table 15

Research participants' reason(s) to send children to school by religious affiliation (N=56)
Reason(s) to send children to school

Religious affiliation of the
relevant school and
research participant

Christians
via St.
Andrew’s
J.H.S.

Christians
via
Nandom
Islamic
J.H.S.

Muslims
via
Nandom
Islamic
J.H.S.

Educated
Father
Uneducated
Father
Educated
Mother
Uneducated
Mother
Total
Educated
Father
Uneducated
Father
Educated
Mother
Uneducated
Mother
Total
Educated
Father
Uneducated
Father
Educated
Mother
Uneducated
Mother
Total

Personal
development

Development
of the family

60.0

0.0

10.0

Personal,
familial, and
community
development
10.0

0.0

0.0

80.0

66.7

11.1

66.7

0.0

51.9
66.7

3.7

Development
of the
community

0.0
16.7

Personal and
familial
development

Other

Total
(N)

20.0

10

20.0

0.0

5

11.1

11.1

0.0

9

0.0

33.3

0.0

3

22.2
16.7

14.8
0.0

7.4
0.0

27
6
0

20.0

0.0

40.0

20.0

20.0

5

50.0

0.0

0.0

0.0

50.0

2

7.7

23.1
16.7

7.7
16.7

15.4
0.0

13
6

66.7

33.3

0.0

0.0

3

0.0

0.0

50.0

50.0

2

60.0

20.0

20.0

0.0

5

18.8

18.8

6.3

16

46.2
66.7

56.3

0.0

0.0

0.0

Remarkable is that among the educated parents, the reasons for why they were sent to school and
the reasons for why they are sending their children to school do not differ much, according to the indepth interviews. Both generations wish their children to have a better future and life than the one they
are having. They hope that their children will be able to help themselves as well as their families in the
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future. Further, the number of children attending school has increased in the sense that most educated
parents have chosen to, and are able to, send all their children to school. At the same time, all educated
parents were part of families in which not all children were or could be sent to school due to a lack of
money. However, some parents of the educated parents made thoughtful choices in whom they would
send to school and whom not:
“In those days, they don’t have money to send their children to school and because of that they
always select. So that is what my father did. My father did the selection. Three of us, a boy and
two girls, from which I, were not able to go further. Because we were with six, my father decided
who could go to school. Than my father also said who would farm and who would sew. So the rest
would go to school and the others would be helping him on the farm.”77

Also the reasons of the educated parents' parents as well as their own for sending their children to
school does not differ much over time. Whereas the reasons of the parents’ parents can be explained
by faith, family matters or domestic obligations, also the uneducated parents themselves send their
children to school with the intention to become better than them. They do not want their children to
suffer the way they did. They want their children to be independent and be able to take care of
themselves. In addition, the uneducated parents grew up in family situations in which none, some or
all children could be sent to school except them. Again money, religion or family decided on their
position. However, the majority of uneducated parents is currently able to send all their children to
school, apart from two exceptions having financial difficulties.
Some of the former trends are confirmed by the parents’ children, the siblings who recently
graduated and entered the labour market. However, some of these siblings made the choice to exit
school even when their parents encouraged them to continue. This choice was made to lessen the
family's financial burden on education:
“Yes, they send everyone; they send everybody in the family to school. Everybody was schooling
as it is but reaching a time that nobody can tell you anything any more as an African man. You
have to reason for yourself and what you are doing. Can your parents take care of you or not? If
you have in mind that they cannot take care of you, you have to advice yourself and find some
place where you can get also something. Nobody will give it to you. I think that was our mind as
when we, my brother and I, were in primary school. We decided to stop at primary school. We
didn’t go back to J.S.S.”78

5.4

The Remaining Buts and their Solutions: Education as Livelihood Pathway!

What is left to be discussed as another plausible determinant of people's belief in education-fordevelopment, are the experienced drawbacks of education. Although the majority of participants
expressed to have had a positive experience with their educational situation and admitted to believe
unanimously in education-for-development, also some drawbacks of education are expressed such as
77
78

Interview 1 May 2009 with an educated Christian mother, Gengenkpe.
Interview 28 April 2009 with a graduated Muslim brother, Nandom.
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some negative side-effects of education or experienced disadvantages of education. However, this
does not per definition mean that disbelief occurs. These drawbacks of education raised the matter
with: the costs of education, the loss of culture, and the increased gap between educated and
uneducated people. The answer to why these drawbacks do not lead to disbelief in education-fordevelopment will become clearer by looking at the way livelihood strategies adapt to changing
situations. In addition, the benefits of education are considered more important than the drawbacks of
education, according to the participatory community members.
Further, the mentioned drawbacks of education differ by the various ways one is asked about it.
Although some comparable trends were noticed when talking to a group or individual, participants
tend to ignore the factors which create disbelief in education-for-development when talking to them
individually. The experienced disadvantages of education focus on: the impact of the media
(social/cultural capital), peer-group influence (social capital), the loss and breakdown of culture
(cultural capital), the costs and low quality of education (human capital), and the occurring gap
between educated and uneducated people (social capital). These disadvantages, which were gained
from the group discussions after enumerating all changes that have taken place as a result of
education, could possibly argue disbelief in education to occur. Consequently, these disadvantages are
elaborated on as why they might create disbelief in education, as well as why participants do not
necessarily address them as arguments for disbelief in education-for-development.
5.4.1

The Costs of Education

Everywhere in the world, education is getting more expensive. Ghana is also no exception to this rule.
Nevertheless, the context of Ghana is a bit more complicated than that as already discussed in the
chapter: The National and International Context of the Ghanaian Educational System. Although the
costs of education were raised as one of the main dislikes of education, this argument does not per
definition lead to disbelief in education-for-development. Nevertheless, the financial difficulties
people experience alongside education might influence their perception of education, especially when
the sacrifices for education become too high in comparison with its gains. Therefore, 'financial
difficulties in furthering education' is the foremost heart drawback of education, regardless of a
person's obtained educational level: table 16 (p.74) demonstrates respectively 22.2%, 42.9%, and
21.2% for the groups of analysis. Besides 'financial difficulties in furthering education', also 'financial
problems in managing the family' (respectively 16.7%, 9.5%, and 12.1%) and 'unemployment'
(respectively 2.8%, 14.3%, and 15.2%) might hamper the continuation of education to a higher level.
Further, the table proves that the costs of education as drawback are brought forward by mainly
Muslim participants. On the contrary, both Christian groups mentioned 'gap creating issue(s)' at
second place after 'financial difficulties in furthering education': respectively 22.2% and 19.0%.
However, this drawback was addressed by mainly uneducated parents, and the drawback 'financial
difficulties in furthering education' by educated parents and siblings.
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Table 16

Research participants' noticed drawbacks of education by religious affiliation (N=90)
The noticed drawbacks of education

Religious affiliation of the
relevant school and
research participant

Christians
via St.
Andrew’s
J.H.S.

Christians
via
Nandom
Islamic
J.H.S.

Muslims
via
Nandom
Islamic
J.H.S.

Educated
Father
Uneducated
Father
Educated
Mother
Uneducated
Mother
Graduated
Brother
Graduated
Sister
Total
Educated
Father
Uneducated
Father
Educated
Mother
Uneducated
Mother
Graduated
Brother
Graduated
Sister
Total
Educated
Father
Uneducated
Father
Educated
Mother
Uneducated
Mother
Graduated
Brother
Graduated
Sister
Total

10.0

Financial
problems
in
managing
the family
40.0

0.0

20.0

0.0

0.0

80.0

0.0

0.0

5

14.3

14.3

0.0

42.9

14.3

0.0

14.3

7

50.0

0.0

0.0

0.0

50.0

0.0

0.0

2

28.6

0.0

`14.3

0.0

14.3

42.9

0.0

7

60.0

0.0

0.0

20.0

0.0

20.0

0.0

5

22.2
33.3

16.7
0.0

2.8
33.3

13.9

22.2
33.3

13.9
0.0

8.3
0.0

36
6

Financial
difficulties
in furthering
education

Total
(N)

Unemployment

Other
financial
issue(s)

Gap
creating
issue(s)

Other

No

0.0

10.0

10.0

10.0

20.0

10

0
40.0

40.0

20.0

0.0

0.0

0.0

5

0.0

0.0

0.0

100.0

0.0

0.0

2

66.7

0.0

0.0

0.0

16.7

16.7

6

50.0

0.0

0.0

0.0

50.0

0.0

2

42.9
28.6

9.5
14.3

14.3
28.6

0.0
0.0

19.0
28.6

9.5
0.0

4.8
0.0

21
7

0.0

33.3

33.3

0.0

0.0

33.3

0.0

3

0.0

0.0

50.0

0.0

0.0

0.0

50.0

2

0.0

25.0

0.0

25.0

50.0

0.0

0.0

4

0.0

0.0

16.7

16.7

0.0

66.7

0.0

6

45.5

9.1

0.0

9.1

0.0

9.1

27.3

11

21.2

12.1

15.2

9.1

12.1

18.2

12.1

33

One would expect that as a result of education, one escapes the traditional division of labour.
However, what became clear to my research participants is that to escape the traditional division of
labour, a higher obtained educational level is required than just primary or secondary level. Although
one is educated to a certain degree, no total transformation in the traditional division of labour is
proved by table 10 (p.55). Consequently, people start complaining about 'financial difficulties in
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furthering education' when the total investments in education become too high, according to their
experience. In addition, the lower one is educated, the more likely one complains about 'financial
difficulties in furthering education', and the more difficult it is to find steady employment, as well as
to manage the family:
“In fact, now I regret that I am unable to strive or go to somewhere in the course of schooling. The
majority of traders, as at now, have not gone further with their education. What if, in the course of
time, your business would collapse? When you are educated, you are working as a teacher or a
nurse, as professionals. So what happens is that they cannot take that kind of work from your hand
at a particular time. Even not if they don't meet you at a particular setting. You can find your way
through, also another way, because you are educated and you are literate. But I am a case, with the
bit that I have and I am not having any formal employment, something can happen at any time.
The business was booming for me, but now, I had to start from somewhere but if I had education
to some extent, things should have been better.”79

5.4.2. The Loss of Culture
The second drawback of education that was mentioned and experienced concerns the influence of the
West on people's culture. Although this issue was hardly mentioned during the in-depth interviews, the
more it was brought forward during the group discussions. The main complain was that due to
education people tend to forget their own traditional culture:
“Learning about foreign things let me forget about my culture and tradition. It is also somehow
hard because education has made me forget my own culture.”80

In addition, people converted in large quantities to Christianity when the benefits of education became
clearer.81 However, the cultural side-effects of education are not the results of Christianity but of other
changes. With ‘other changes’, the impact of the media and peer-group influence are meant. Media
puts children in touch with pornographic films and certain love books, and it consequently leads to
teenage pregnancy. All this would not have happened if youngsters would not have been influenced by
one another. Due to peer-group influence, youngsters wear suggestive clothes, steal, prostitute, or use
alcohol and drugs. All this is blamed on education by the research participants. At the same time,
people admitted to have gained more knowledge of their traditional music, dances and food, by for
example the annual Kakue festival. On the other hand, youngsters argue that their parents have not
taught them about their grandparents’ culture:
“When you go to school there are certain things such as farming, we culturally miss. So through
that we don't know some of the family cultures, some of the things that we should do for them to
identify us as a particular ethnic group. We are all seen as one. We don't know how our family
cultures are and other things, because of the school. My parents have never taught me anything
79

Interview 24 April 2009 with an educated Muslim mother, Nandom.
Survey from an graduated Christian brother, no date and place known.
81
The Islamic faith and its educational system were already present in Ghana at the time Christianity was introduced.
Nevertheless, doubts were, and are still, widespread concerning the usefulness of Islamic education for economic
development. Therefore, Christian and secular schools are preferred.
80
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about what their great grandparents used to do. I have never experienced anything like that. They
have never talked about that. So I don't know how they lived their lives.”82

Consequently, a distinction was made between 'cultural development' and 'educational development'.
According to a graduated Muslim brother, 'cultural development' is of first interest and 'educational
development' is of importance for the general development of the family and beyond:
“But we should not forget about our culture as I said. Culture is meant for Africans. So we should,
we have to know our culture. Culture is part of your own development.”83

5.4.3. The Increased Gap between Educated and Uneducated Community Members
The last comment placed by participants as one of the drawbacks of education, is the increased gap
between educated and uneducated people. This gap came to light by the issue of literacy versus
illiteracy. Whereas literacy is seen as one of the most significant benefits of education, the illiterate
population still feels disentangled from the community in which almost everything is communicated
through the written word (table 16, p.74):
“I am totally blind and do not understand anything. For example, reading sign boards. I am totally
lost.”84

Besides the inability to read and write, the gap is more deeply ingrained as it creates feelings of
insecurity and grudge among the uneducated community members, and irritation and arrogance among
the educated community members of Nandom. These feelings might incite to disbelief in educationfor-development:
“The illiterate folk brand me as a proud woman because of my ability to read and write, and
because of my ability to keep records. Others rather fear having some interactions with me. (…) I
am from this area and I live here. For every small thing, they come to me... They just come to me
and I have to give that [material causes] to them because they are looking at me.”85

5.4.4. Education as Livelihood Pathway: Drawing the Balance of Education
As already discussed in this last chapter, a lot has changed as a result of education. Although issues for
believing in education-for-development came to light, at the same time issues leading to disbelief in
education were raised. Ambivalence was expressed on the whole. Nevertheless, the community
members of Nandom seem to believe unanimously in education-for-development. Plausible
explanations for this might be that the advantages of education exceed the disadvantages, or the
experienced benefits of education are higher than its drawbacks. In addition, people's life history and

82

Interview 29 April 2009 with a graduated Muslim sister, Nandom.
Interview 28 April 2009 with a graduated Muslim brother, Nandom.
84
Survey from an uneducated Christian father, no date and place known.
85
Survey from an educated Christian mother, no date and place known.
83
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experience with education decides if a drawback of education, such as the loss of culture, is
experienced as a positive or negative side-effect of education.
A balance has to be drawn for every individual, between the experienced benefits and drawbacks of
education, before one might say that a person's life history and experience with education leads to
belief or disbelief in education-for-development. What also has to be taken into account is that what
people relay what they think or do, might in fact differ from what they actually think or do. In
addition, my role as a graduate student does not make it easier for people to be critical on the topic of
study here: education.
However, in my opinion, most of the community members of Nandom believe in education-fordevelopment, looking at the risks they take to improve their situation. After asking about the
experienced drawbacks of education, the solutions for these drawbacks are found by investing in
education again in every possible way (table 17, p.78). Even the seriousness of the experienced
drawbacks do not hamper the decision to invest continuously in education. The table proves that the
majority tries to find a solution by being able to invest directly in human capital (respectively 24.2%,
33.3%, and 53.3%):
“I'm now too old to go back to school. So I encourage my children to study seriously to enable
them to acquire goods jobs in the future.”86

by investing indirectly again in education through financial capital (respectively 33.3%, 23.8%, and
16.7%),
“To take care of my family, I have to rear some animals and do serious farming during the raining
season in order to increase my income. Without extra income, I cannot pay for my children's
education and health insurance.”87

or by investing indirectly again in education through social capital (respectively 18.2%, 19.0%, and
13.3%). This all with the notion of education-for-development in mind because what has become clear
throughout the years is that tertiary education is necessary for economic development. In this way,
livelihood strategies resemble an person's educational pathway. On the other hand, the in-depth
interviews brought forward mainly investments in education through financial capital (i.e. trying to
raise the family's income):
“I am thinking of getting a study that will pay so that my salary could help me run the university
course. That is what I am hoping for...”88

86

Survey from an educated Christian mother, no date and place known.
Survey from an educated Christian father, no date and place known.
88
Survey from a graduated Christian sister, no date and place known.
87
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By comparing the groups of analysis, the most direct investments in education (human capital), on
behalf of the solutions for the experienced drawbacks of education, are made by the participants of
Nandom Islamic J.H.S. (respectively 33.3% and 53.3%). This is a remarkable fact whereas the
majority of these participants addressed the costs of education as main drawback of education (table
16, p.74). On the contrary, the majority of St. Andrew's J.H.S. (33.3%) searches first of all for a
solution through financial capital (i.e. trying to raise the family's income by labour) before one is able
to invest in education as the solution for the experienced drawbacks of education.
Table 17 Research participants' solutions for the noticed drawbacks of education (N=84)
Solution(s) for the noticed drawbacks of education
Religious affiliation of the relevant
school and research participant

Christians via
St. Andrew’s
J.H.S.

Christians via
Nandom
Islamic J.H.S.

Muslims via
Nandom
Islamic J.H.S.

Educated Father
Uneducated Father
Educated Mother
Uneducated Mother
Graduated Brother
Graduated Sister
Total
Educated Father
Uneducated Father
Educated Mother
Uneducated Mother
Graduated Brother
Graduated Sister
Total
Educated Father
Uneducated Father
Educated Mother
Uneducated Mother
Graduated Brother
Graduated Sister
Total

Human
capital

Economic
capital

Social
capital

25.0
40.0
33.3
0.0
14.3
20.0
24.2
50.0

50.0
20.0
50.0
50.0
28.6
0.0
33.3
16.7

0.0
20.0
16.7
50.0
14.3
40.0
18.2
16.7

Combination
of human,
economic,
and social
capital
0.0
0.0
0.0
0.0
14.3
0.0
3.0
0.0

20.0
50.0
16.7
50.0
33.3
42.9
100.0
100.0
75.0
66.7
12.5
53.3

40.0
0.0
33.3
0.0
23.8
28.6
0.0
0.0
0.0
0.0
37.5
16.7

20.0
0.0
33.3
0.0
19.0
28.6
0.0
0.0
25.0
16.7
0.0
13.3

20.0
0.0
0.0
0.0
4.8
0.0
0.0
0.0
\0.0
0.0
37.5
10.0

Other
capital(s)

No
solution(s)

0.0
0.0
0.0
0.0
14.3
0.0
3.0
0.0

25.0
20.0
0.0
0.0
14.3
40.0
18.2
16.7

0.0
0.0
16.7
0.0
4.8
0.0
0.0
0.0
0.0
`16.7
0.0
3.3

0.0
50.0
0.0
50.0
14.3
0.0
0.0
0.0
0.0
0.0
12.5
3.3

Total
(N)

8
5
6
2
7
5
33
6
0
5
2
6
2
21
7
3
2
4
6
8
30

78

“That's how it is” - Local Perceptions of the Notion of Education-for-Development and its Impact on People's Livelihood Strategies to Improve Their Lives in Nandom, Ghana

6. Final Reflections: Unanimous Belief in Education-forDevelopment
The inspiration for this Master's thesis came from a previous fieldwork experience. At the time, I
conducted a field research for the Degree of Master of Arts in Cultural Anthropology and
Development Sociology at Leiden University. This Master's study focused on: the importance of
social relations for the socialisation and future aspirations of young girls in Tanjeh, The Gambia.
During my stay with a host family, I noticed that some of my acquaintances, who had attended school
to a certain degree, later were unable to reap the fruits of it. Accordingly, somehow a gap persisted
between education policy and practice; between formal education and local development; and thus
between the content and goals of education-for-development versus the possibilities for its attendees
with regard to prosperity and work.
In this way, I was triggered to start this Master's study for the Degree of Master of Science in
International Development Studies at the University of Amsterdam. Besides, nowadays a lot of
attention is given to education, as well as large sums of money are invested in development projects
with educational aims whereas education is believed to be the new key to success and the solution to
poverty. Under the cloak of the Millennium Development Goals and the Education for All's Fast Track
Initiative, the education-for-development discourse works out and sets up the agenda for others. Often
it happens that collective educational needs or the individual context of a country are overlooked
leading to an education crisis (Mundy 2006; Robertson 2006; Stromquist 2000; Tarabini 2008; Tikly
2004).
Therefore, I question in this thesis how the current Ghanaian educational system is perceived by
the local population itself. How do different community members perceive the results of education?
Do current educational systems lead to local development and how do different people cope with and
value the education that is given to them? These questions lead to the following research question:
What causes unanimous belief in education-for-development among the community members of
Nandom with different socio-economic, as well as religious backgrounds?
All this in token of the research programme ‘Participatory Assessment of Development’ initiated
by ICCO, Prisma and Woord en Daad in cooperation with EDS (Expertise pour le Developpement du
Sahel), AMIDSt (Amsterdam institute for Metropolitan and International Development Studies) and
the University for Development Studies of Northern Ghana. The research programme wonders:
“How do local people in Northern Ghana and Southern Burkina Faso assess changes in their life
and livelihood since 1980; how do they assess long-term impacts of the state, NGO based and
other private development interventions/innovations during this period of time; and how do they
attribute and value these interventions given their assessment of changes in their lives and
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livelihood respectively; and what factors do they recognize as being influential for such perceived
impact? (ICCO 2007)”

The Theoretical Findings...
Different answers were found and are, therefore, brought forward in the separate chapters. While
chapter one and two argued the more pessimistic and theoretical debate concerning education-fordevelopment, chapter four and five discussed the more optimistic and empirical situation for Nandom,
according to its participatory community members. The local perceptions of the community members
of Nandom towards the notion of education-for-development incline to focus more on the practical
benefits of education than the critiques given by academics because it seems that people are less
concerned with the ideology or political correctness of an educational system than with its offered
possibilities and opportunities for a better life (Miyashita 2009).
Former research proves that education is of great importance for individual development, as well as
for the development of a country. Its is believed that education increases the level of national labour
productivity and economic growth, and gives individuals the chance to participate and join the global
market (McMahon 2000; Psacharopoulos 1984/2002; Schultz 1998). Education has gained a global
character since the voyages of discovery. This development has always been subject to power relations
in the course of which colonial education has brought itself into the local educational systems of
today. This Western type of education is often referred to as 'modern schools' (Rival 1996; Williams
1997). The way these global and local processes interact, differ per situation. The main assumption
made by scholars is that formal education in Africa is that far westernised that only an education crisis
is felt. However, this is partly true. Before Africa can experience a crisis with the education sector,
education has to be seen as simply consuming knowledge and skills to prepare oneself for the world of
work and economic development. If education is indeed seen and applied to as this homogeneous
education-for-development recipe than the situation and context of a country might be overlooked and
a crisis with the education sector occurs (Mayo 2007; Samoff 2003; Stromquist 2000). Hence, I posed
the research question: What causes unanimous belief in education-for-development among the
community members of Nandom with different socio-economic, as well as religious backgrounds? If
theory proves to be right than modern education does not work in Ghana whereas the country falls
behind achieving the Millennium Development Goals and the Education for All’s Fast Track
Initiative. According to the Millennium Development Goals, this is crisis. Consequently, there is a
greater demand for alternative education which does respond to the local context and needs of society
for development (Mbeki 1999 cited in Tikly 2001). Besides, it is likely a matter of ‘know who’ instead
of ‘know how’ in Ghana (Chant 2005: 194) whereas in Sub Saharan Africa, a person's individual
development depends more on his/her social network (social capital) instead of education (human
capital).
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Thus, different understandings exist of the relationship between globalization and education
namely: the hyperglobalist approach, the sceptical approach and the transformationalist approach.
Whereas the hyperglobalist approach foresees only a declining role of the state and vanishing of all
traditional forms of education, and the sceptical approach does not believe in any relation between
globalization and education at all, the transformationalist approach proves to be a historical
understanding between globalization and education at which a paradox prevails in experiencing
education (Tikly 2001). These different relations result in a Common World Educational Culture
(CWEC), at which all nations and institutions believe in the same kind of educational system, or a
Globally Structured Educational Agenda (GSEA), at which the global economy is the determinant
(Dale 2000 cited in van der Velden 2008). In this way, two types of education are possible (Samoff
2003). On the one hand, education is seen as a way to transform oneself and society by coming into
contact with liberating points of view: social justice education. On the other hand, education is seen as
simply consuming knowledge and skills to prepare oneself for the world of work and economic
development by extending firms’ criteria to schooling, giving economy-centred vocational training,
seeing education as a commodity instead of a public good, and taking away teacher’s autonomy:
banking education (Mayo 2007; Stromquist 2000).

...versus the Empirical Findings
Also Ghana is sensitive to this notion of education-for-development and, therefore, does everything in
its power to improve the educational standards. One of the first initiatives was the Education Act of
1961 which provided free, universal and compulsory education (of 6 years duration) for all children
from six years of age. As a result: the number of schools rose, the enrolment ratio increased, and the
number of teachers increased, as demonstrated in table 4 (p.32) (Akyeampong 2007; Ghana Education
Service 2004; Kadingdi 2004). In addition to the Ghanaian education policy and reforms, depending
on conditional aid and external resources brought along also some side-effects. To such extent, the
Ghanaian educational system has been politicised, according to a former supervisor of Ghana
Education Service89, and the issues of migration, criminality, and 'streetism' have deteriorated
according to the current supervisor of Ghana Education Service.90
To what extent people believe in education-for-development and the extent to which this has had
an influence on their livelihood strategies, depends on various factors. The role of religion, the results
of education for the community and the individual, the benefits and drawbacks of education, as well as
the role of the family play an important role here. On the basis of the gathered data, these determinants
came to light and took care of the last chapter's structure. To explain, the first paragraph - Religion,
Education and Development - explored the experienced differences in level of development by the
Catholic and Muslim community members of Nandom. Although nowadays no hard differences in
89

Interview 31 March 2009 with Mr. Berkume (former GES supervisor, as well as former headmaster of St. Andrew’s Junior
High School), St. Theresa’s Guesthouse Nandom.
90
Interview 24 March 2009 with Mr. Paul Kpaatigh (Current GES Supervisor), St. Theresa's Guesthouse Nandom.
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level of economic development can be proven, there is a difference in economic development as a
result of the different educational systems followed, according to the participatory Christians and
Muslims. Besides, the Islamic educational system has always forced to yield its position to the
missionary and secular schools on the basis of instructing the Koran and the Arabic language, instead
of the Bible and the English language. Further, doubts are widespread concerning the usefulness of
Islamic education for economic development, and until recently Islamic schools were not surveyed in
the Ghanaian educational statistics. Consequently, these differences were created in participants'
minds despite the fact that educational reforms have made syllabuses and curricula of schools more
alike throughout postcolonial times (Iddrisu 2005).
The second paragraph - The Results of Education for the Community and the Individual - raised the
matter with the various consequences and changes taken place as a result of education. As second
determinant of the local perceptions of education-for-development, the significant impact education
has had on people's lives became clearer. These results of education can be divided by Rakodi's
livelihood capitals (2002): natural, physical, human, economic, socio-political, and cultural capital.
Apart from one or two, only positive results of education were brought forward in paragraph 5.2. All
the experienced and mentioned results of education appeared to be the same for the educated fathers,
the uneducated fathers, the educated mothers, the uneducated mother, the graduated brothers, as well
as the graduated sisters, irrespective of their religious affiliation or the school’s religious affiliation
through which they were approached. Further, the changes in the educational system itself and
religious affiliation were set apart as they might have reinforced the other results of education.
However, from time to time some kind of friction was felt among the changes in capitals as a result of
education. Some of the positive changes which were mentioned, were not experienced by the
participants themselves. In this way, Miyashita’s explanation might account for the failure to
materialize the total transformation of the traditional division of labour:
“Even if education does not lead to a secure job, it is seen as the main tool for escaping
vulnerability as well as accessing citizenship (2009: 111).”

In line with the first two paragraphs, which discussed the role of religion and the results of
education for the community and the individual, the third paragraph discussed the importance of
recognizing people's life history and expectations of education as the overall determinant for the local
perceptions of education-for-development. Besides, Fischer and Benson argue that:
“Local perceptions are important in determining the capability of people to fight the mechanisms
that reproduce poverty. Notions of a better life are not objective: they are dependent in past
experiences, on interactions with institutions and on images that come from the media (2006 cited
in Miyashita 2009: 10).”
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This is also the case for this study in the course of which 'a better life' refers to 'the notion of
education-for-development', 'past experiences' form part of 'a person's life history', and 'interactions
with institutions and images from the media' refer to 'the expectations of education'. To analyse a
person's life history, and thus his/hers past and present experiences, is of crucial importance whereas
livelihood strategies are subject to power (Kaag, Berkel et al. 2002 cited in Miyashita 2009). Besides
the role of religion (paragraph 5.1) and the results of education for the community and the individual
(paragraph 5.2), other determinants for the local perceptions of education-for-development remain to
be discussed such as the benefits and drawbacks of education, as well as the role of the family. Besides
a person's life history, and thus his/hers experiences with education, a person's expectations of
education are even so important. Additionally: people's past dreams and expectations for the future
were addressed and reflected to the present; the reasons for attending school were mapped out; and the
local significance of education-for-development was defined in the paragraph: The Importance of a
Person's Life History and Expectations for the Belief in Education. Although a more shared opinion
came to light concerning the Muslims’ current experience with one’s educational situation, the
expectations of education differed mainly between the participatory parents and siblings.
The remaining determinant to be discussed in paragraph 5.4 raised the matter with the experienced
drawbacks of education possibly leading to disbelief in education: The Remaining Buts and their
Solutions: Education as Livelihood Pathway! However, true disbelief in education-for-development
was hardly expressed by any participant despite his/her experience or expectations of education. The
most important drawbacks of education which came to light are: the costs of education, the loss of
culture, and the increased gap between the educated and uneducated population of Nandom. At first
sight, the gap can be explained by literacy but besides the inability to read and write, this gap is more
deeply ingrained as it creates feelings of insecurity and grudge among the uneducated community
members, and irritation and arrogance among the educated community members of Nandom. These
feelings might incite to disbelief in education-for-development but can also be incited to stronger
belief in education-for-development whereas, according to Miyashita (2009: 111):
“It [education] is seen as the main tool for escaping vulnerability as well as accessing citizenship.”

Unanimous Belief in Education-for-Development
The largest friction of this study was found between the increased pessimism of scholars with regard
to the local implications of educational systems, and the optimistic attitude of the community members
of Nandom towards education-for-development. Scholars have reached to a point at which they
criticize the principles of banking education. According to these scholars, banking education would be
too capitalistic and has no eye for the local context and needs of society for development.
Simultaneously, the demand for social justice education would have increased. On the contrary, the
community members of Nandom, as well as the Government of Ghana, seem to prefer banking-
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education-for-economic-development over social-justice education. This because the local perceptions
of the community members of Nandom towards the notion of education-for-development incline to
focus more on the practical benefits of education than the critiques given by academics. It seems that
people are less concerned with the ideology or political correctness of an educational system, than
with its offered possibilities and opportunities for a better life (Mayo 2007; Miyashita 2009;
Stromquist 2000).
However, it is also possible that the system of banking education is the only possible way forward.
Alternative educational systems with a specific focus on the local context and needs of society for
development, which I expected to come across, were not found in this part of Ghana. Both secular
schools, the Catholic schools, as well as the Islamic schools share the same national curriculum.
Besides, participants admitted to have acquired better knowledge of new farming methods and
techniques as a result of these schools' curriculum containing the subject: agricultural science.
Therefore, alternative education is not (yet) wished for in contrast to Freire's plea for community
schools (1998c cited in Mayo 2007). In addition, the participatory community members addressed the
importance of investing in human capital besides only acknowledging the role of social capital (table
17, p.78), unlike Chant and Jones argue (2005/2008).
Theoretically, Ghana responds to the principle of banking education, at which education is seen as
simply consuming knowledge and skills to prepare oneself for the world of work and economic
development. The demand for social justice education, at which education is seen as a way to
transform oneself and society by coming into contact with liberating points of view, I did not come
across directly (Mayo 2007; Stromquist 2000). Nevertheless, the Ghanaian educational system is
experienced as a way to escape a vulnerable position. In this study, the relation between globalization
and education can be understood as Tikly's (2004) transformationalist approach. This approach proves
to be a historical understanding between globalization and education at which a paradox prevails in
experiencing education. In addition, the transformationalist approach proclaims to see the world as an
entity divided in an unequal division of labour at which the present-day centre does not consist of
wealthy nations exclusively but includes also developing countries’ elite. Further, the
transformationalist approach believes that the nation-states' power continues while in the meantime
new actors are entering the arena of education's international governance and law: the Education for
All agreement. Both Dale's (2000 cited in van der Velden 2008) concepts of a Common World
Educational Culture and Globally Structured Educational Agenda apply to the local perceptions of the
participatory community members of Nandom. The global economy and prosperity elsewhere in the
world make people believe more easily in a common educational culture and its attached educational
system.
So a lot has changed as a result of education. Although everyone addresses issues referring to a
stronger belief in education-for-development, at the same time issues referring to a stronger disbelief
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were raised. Ambivalence was expressed on the whole. In any case, participants seem to believe
unanimously in education-for-development. Plausible explanations for this might be that the
advantages of education exceed the disadvantages, or the experienced benefits of education are higher
than its drawbacks. In addition, people's life history as well as the expectations of education
determines if an educational side-effect, such as the loss of culture, is experienced as a positive or
negative development alongside education. It is impossible to get away from these disadvantages
regardless of the type of education chosen for. Everywhere, people will have to face up to the costs of
education (economic capital), the influence of the media (cultural capital), peer-group influence (social
capital), and the increased gap between being educated or not (human capital). Whereas scholars
mentioned migration and child labour as plausible determinants of people's perceptions of education,
in reality people will continue to invest in education. This proves that most participants believe in
education-for-development looking at the risks they take to improve their situation. When asking
about the drawbacks of education, the majority tries to improve their situation by investing in
education again. Even the seriousness of experienced drawbacks of education seem not to hamper this
decision.
The results of education did not occur over night but after some time. Therefore, these results can
be divided according to Rakodi's livelihood capitals (2002). Among the positive results of education:
improvements of the health situation, increased knowledge of personal and environmental hygiene,
and literacy refer to human capital; improvements of farming methods and techniques refer to natural
capital; the introduction of Christianity refers to cultural capital 91; a change in moral refers to sociopolitical capital; and improvements of the road network and means of transport, as well as the
introduction of electricity and telecommunication refer to physical capital. On the other hand, among
the negative results of education: the impact of media and loss of culture refer to cultural capital; peergroup influence and the increased gap between being educated or not refer to social capital; and the
costs and quality of education refer to economic capital.
Directions for Further Research
Unanimous belief in education-for-development cannot only be explained by theory but also the local
perceptions of the notion of education-for-development are needed to explore people's past and present
experiences with, as well as expectations of education. Further, certain community members will not
experience any benefits of education at all in the nearby future, listing at their life history with the
investments needed for education. Why then is education continuously embraced as the only key to
success and the only solution to poverty by all community members of Nandom? The answer lies in
the fact that although,

91

The introduction of Christianity is often referred to as one of the results of education whereas the roots of Ghana's current
education lays at the time Christianity was introduced. On the contrary, the Islamic educational system existed already in
precolonial times and is, therefore, not specifically experienced as a result of education.
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“(...) education does not lead to a secure job, it is seen as the main tool for escaping vulnerability
as well as accessing citizenship (Miyashita 2009: 111).”

What did became clear to all participants is that the answer to economic development lies in tertiary
education.
Whereas this study is based on explorative research, further research is necessary. As
recommendation for further research, it would be of greatest interest to find out further where this
unanimous belief in education-for-development comes from when, at the same time, it is obvious that
certain groups of society will not make any progress in the nearby future. Also the perceptions and
perspectives of present-day uneducated youngsters and parents, who choose not to send their children
to school, should be clarified to, at least, add alternative perceptions of the notion of education-fordevelopment. Due to time and logistical restrictions, this Master's study misses out on these two
groups which could have given other experiences and perceptions of education.
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Appendices
Appendix 1 – Inventory list

International School for Humanities and Social Sciences
School:
Class:
Date:

No.

Name

Age

In which
village do
you live
now?

In which
village does
your farther/
mother live
now?

Did your
farther/
mother go to
school and if
so, up to
which level?

Do you have an
older brother or
sister who just
finished school?

In which
village does
this brother
or sister live
now?

Sex

1
2
3
4
5
6
7
8
9
10
11
12
13
14
15
16
17
18
19
20
21
22
23
24
25
26
27
28
29
30
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Appendix 2 – Educational life history questionnaire(s)

International School for Humanities and Social Sciences
MEETING FOR THE:.…………………………
GROUP:………………………………………....
DATE:……………………………………………
PLACE AND TIME:…………………...............
ALL THESE QUESTIONS ARE FOR THE FATHER OR MOTHER OF THE STUDENT AND
SHOULD NOT BE FILLED IN BY THE STUDENT!
For my master ‘International Development Studies’ at the University of Amsterdam, I have to do a research project outside
the Netherlands. I have chosen to come to Ghana and focus on people’s belief in education for development and the influence
on their lives. Therefore, I will live in Nandom for the next two months. I will visit different types of schools, including your
son/daughter’s, to get to know the schools, the pupils and their families. I hope you want to help me in completing this task
by answering the questions below. I would also like to invite you for a parent meeting next week. You may ask someone to
help you completing this form!
All gathered information shall be treated confidentially for educational purposes only, names shall not be mentioned and
you are allowed to withdraw from this research at any moment. Do not hesitate to interrupt or provided me with
complementary information or questions which might be relevant to you.

Personal Life History
1. Name:

Sex:

2. Age (or year of birth):
3. In which village/town do you live now?
4. In which village/town were you born? Same place / Elsewhere in the region / Outside the region, specify:

5. What is your marital status? Married/ Widowed/ Separated/ Unmarried, specify:
6a. If married man, how many wives do you have?
6b. If married woman, how many wives does your husband have?
7. Ethnicity/Tribe:
8. Mother tongue (your own language):
9. Which other languages do you speak?
10. Current religion(s): Traditional / Muslim / Christian / Pagan / others, specify:
11. Did you follow another religion before? If yes, specify which:
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Education and Profession
12. What is/are your current main occupation(s)/job(s)?
13. Do you have other income generating activities or community function(s)? Yes / No If yes, specify:

14. Did you have other occupation(s) / job(s) before? If yes, complete the scheme below and write down the
years and places you have worked!
Period
(Which year(s)?)

Main Job(s) / Occupation(s)

Where did you work and live then? (1) Same
place / (2) Elsewhere in the region / (3)
Outside the region, specify:

15. Did you go to school? Yes / No If yes, specify up to which level (p4, jss2 etc.):
16. In which village(s) did you go to school?
17. What kind of school(s) did you attended? Government / Catholic / Islamic / Private owned school, specify:

18. Why did you choose to send your son(s)/daughter(s) to school?

19a. What is your own experience NOW with going to school or not going school?

19b. Which advantages do you experience now?

19c. Which disadvantages do you experience now?
19d. How do you solve these disadvantages?
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Your Own Family’s Life History

20. Information about YOUR OWN FATHER (NOT THE FATHER OF THE STUDENT BUT THE
GRANDFATHER, YOUR FATHER!):
a. Name:
b. Year of birth (estimate decade if unknown):
c. Place of birth:
d. In which village/town does he live now? (if deceased, write down last village of residence):
e. Type of education:

Education level:

f. Religion(s):
g. Ethnicity:

Mother tongue:

h. What are/were his main job(s)/occupation(s)?
i. IF YOU WENT TO SCHOOL, could you ask your father why he has sent you to school?

21. Information about YOUR OWN MOTHER (NOT THE MOTHER OF THE STUDENT BUT THE
GRANDMOTHER, YOUR MOTHER!):
a. Name:
b. Year of birth (estimate decade if unknown):
c. Place of birth:
d. In which village/town does she live now? (if deceased, write down last village of residence):
e. Type of education:

Education level:

f. Religion(s):
g. Ethnicity:

Mother tongue:

h. What are/were her main job(s)/occupation(s)?
i. IF YOU WENT TO SCHOOL, could you ask your mother why she has sent you to school?
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22. Information about YOUR CHILDREN (if more than 10, please write others on the other side of the paper)

No.

Name

Sex

Year
of
Birth

Where does s/he live
now? (1) Same place/(2)
Elsewhere in the region/
(3) Outside the region,
specify:

Educational
level

Job(s)/
Occupation(s)

Religion

Married?

1
2
3
4
5
6
7
8
9
10

23. Information about YOUR OWN BROTHERS, NOT THE BROTHERS OF THE STUDENT BUT
YOUR OWN BROTHERS – same mother as you (if more than 5, please write others on the other side of the
paper)

No.

Name

Year of
Birth

Where does s/he live
now? (1) Same place/(2)
Elsewhere in the region/
(3) Outside the region,
specify:

Educational
level

Job(s)/
Occupation(s)

Religion

Married?

1
2
3
4
5

24. Information about YOUR OWN SISTERS, NOT THE SISTERS OF THE STUDENT BUT YOUR
OWN SISTERS – same mother as you (if more than 5, please write others on the other side of the paper)

No.

Name

Year of
Birth

Where does s/he live
now? (1) Same place/(2)
Elsewhere in the region/
(3) Outside the region,
specify:

Educational
level

Job(s)/
Occupation(s)

Religion

Married?

1
2
3
4
5
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International School for Humanities and Social Sciences
MEETING FOR THE:.…………………………
GROUP:………………………………………....
DATE:……………………………………………
PLACE AND TIME:…………………...............
ALL THESE QUESTIONS ARE FOR THE OLDER BROTHER OR SISTER OF THE STUDENT AND
SHOULD NOT BE FILLED IN BY THE STUDENT!

For my master ‘International Development Studies’ at the University of Amsterdam, I have to do a research project outside
the Netherlands. I have chosen to come to Ghana and focus on people’s belief in education for development and the influence
on their lives. Therefore, I will live in Nandom for the next two months. I will visit different types of schools, including your
brother/sister’s, to get to know the schools, the pupils and their families. I hope you want to help me in completing this task
by answering the questions below. I would also like to invite you for a peer meeting next week. You may ask someone to help
you completing this form!
All gathered information shall be treated confidentially for educational purposes only, names shall not be mentioned and
you are allowed to withdraw from this research at any moment. Do not hesitate to interrupt or provided me with
complementary information or questions which might be relevant to you.

Personal Life History
1. Name:

Sex:

2. Age (or year of birth):
3. In which village/town do you live now?
4. In which village/town were you born? Same place / Elsewhere in the region / Outside the region, specify:

5. What is your marital status? Married / Widowed / Separated / Unmarried, specify:.
6a. If married man, how many wives do you have?
6b. If married woman, how many wives does your husband have?
7. Ethnicity/Tribe:
8. Mother tongue (your own language):
9. Which other languages do you speak?
10. Current religion(s): Traditional / Muslim / Christian / Pagan / others, specify:
11. Did you follow another religion before? If yes, specify which:
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Education and Profession
12. What is/are your current main occupation(s) / job(s)?
13. Do you have other income generating activities or community function(s)? Yes / No If yes, specify:

14. Did you have other occupation(s) / job(s) before? If yes, complete the scheme below and write down the
years and places you have worked!

Period
(Which year(s)?)

Main Job(s) / Occupation(s)

Where did you work and live then? (1) Same
place / (2) Elsewhere in the region / (3)
Outside the region, specify:

15. Did you go to school? Yes / No If yes, specify up to which level (p4, jss2 etc.):
16. In which village(s) did you go to school?
17. What kind of school(s) did you attended? Government / Catholic / Islamic / Private owned school, specify:

18a. What is your own experience NOW with going to school or not going school?

18b. Which advantages do you experience now?

18c. Which disadvantages do you experience now?

18d. How do you solve these disadvantages?
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Your Own Family’s Life History

19. Information about YOUR OWN FATHER (NOT THE FATHER OF THE STUDENT BUT THE
GRANDFATHER, YOUR FATHER!):
a. Name:
b. Year of birth (estimate decade if unknown):
c. Place of birth:
d. In which village/town does he live now? (if deceased, write down last village of residence):
e. Type of education:

Education level:

f. Religion(s):
g. Ethnicity:

Mother tongue:

h. What are/were his main job(s)/occupation(s)?
i. IF YOU WENT TO SCHOOL, could you ask your father why he has sent you to school?

20. Information about YOUR OWN MOTHER (NOT THE MOTHER OF THE STUDENT BUT THE
GRANDMOTHER, YOUR MOTHER!):
a. Name:
b. Year of birth (estimate decade if unknown):
c. Place of birth:
d. In which village/town does she live now? (if deceased, write down last village of residence):
e. Type of education:

Education level:

f. Religion(s):
g. Ethnicity:

Mother tongue:

h. What are/were her main job(s)/occupation(s)?
i. IF YOU WENT TO SCHOOL, could you ask your mother why she has sent you to school?
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21. Information about YOUR OWN BROTHERS AND SISTERS (THIS CAN BE DIFFERENT FROM
THE STUDENT’S BROTHERS AND SISTERS) – same mother as you (if more than 5, please write others
on the other side of the paper)

No.

Name

Sex

Year
of
Birth

Where does s/he live
now? (1) Same place/
(2) Elsewhere in the
region/(3) Outside
the region, specify:

Educational
level

Job(s)/
Occupation(s)

Religion

Married?

1
2
3
4
5

Former Class Mates
22. Information about some of your best friend(s)/former class mate(s) (if more than 5, please write others on
the other side of the paper)

No.

Name

Sex

Year
of
Birth

Where does s/he live
now? (1) Same place/
(2) Elsewhere in the
region/(3) Outside
the region, specify:

Educational
level

Job(s)/
Occupation(s)

Religion

Married?

1
2
3
4
5
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Appendix 3 – Group discussion format(s)

International School for Humanities and Social Sciences
EXERCISE 1: CHANGES IN PEOPLE’S LIVES AS A RESULT OF EDUCATION
Group:
School:
Date:
Facilitator/Secretary:
Ask people about changes they have experienced/are experiencing as a result of education. Put those changes,
which might be positive or negative, in the right group below.
DOMAIN
1. NATURAL

POSITIVE

NEGATIVE

Land/Soil
Water
Animals
Forest
Plants/Crops

2.PHYSICAL

Infrastructure
Farm tools
Telecommunication
Electricity

3.HUMAN

Knowledge
Education
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Health
Hygiene
4.ECONOMIC

Women’s participation
Access to money, credit and
banks
Market structures, shops and
kiosks
Transport and travel
Jobs
Migration and remittances

5.SOCIO POLITICAL

Family relations
Politics
NGOs
Associations

6.CULTURAL

Christianity and Islam
Ethnicity
Languages
Music and dance
Clothes
Food
Appropriate behaviour
Ritual performances
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International School for Humanities and Social Sciences
EXERCISE 2: PEOPLE’S OWN CRITERIA FOR DIFFERENT WEALTH CLASSES
Group:
School:
Date:
Facilitator/Secretary:
Ask people how they would describe or can see that a person from their own community is ‘very rich’, ‘rich’,
‘average’, ‘poor’ and ‘very poor’.

Category

Criteria and characteristics

Type of individuals and
functions / jobs

Very rich

Rich

Average

Poor

Very poor
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International School for Humanities and Social Sciences
EXERCISE 3: THE ADVANTAGES/DISADVANTAGES OF EDUCATION, BEFORE AND NOW, AND
THE IMPACT ON VARIOUS WEALTH CLASSES
Group:
School:
Date:
Facilitator/Secretary:
1) After asking people about the positive and negative changes they have experienced of education, ask them the
most important advantages and disadvantages they see of education;
2) For each of the most important advantages and disadvantages, answer the following two questions:
−

What would you tell your friends and family when talking about this issue related to education at the
time when you had the age to go to school (Situation before!)?

−

What do you tell your friends and family now when talking about this issue (Situation now!)?

3) At last, ask them about the impact of these advantages and disadvantages on the various wealth classes they
have described in exercise two.
The most important advantages of education

Advantage

1) Situation before

2) Situation now

Most impact on…?

1

2

3

4

5
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The most important disadvantages of education

Disadvantage

1) Situation before

2) Situation now

Most impact on…?

1

2

3

4

5
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Appendix 4 – In-depth interview

International School for Humanities and Social Sciences
For my master ‘International Development Studies’ at the University of Amsterdam, I have to do a research project outside
the Netherlands. I have chosen to come to Ghana and focus on people’s own belief in education for development and the
influence on their lives. Therefore, I will live in Nandom for the next two months. This personal interview, for which you are
invited, can be seen as a follow-up on the group discussion which has taken place and the questionnaire you had to fill in. So
to gain a more personal story and explanation behind it.
All gathered information shall be treated confidentially for educational purposes only, names shall not be mentioned and
you are allowed to withdraw from this research at any moment. Do not hesitate to interrupt or provided me with
complementary information or questions which might be relevant to you.

1. Would you like to tell me again, but more in detail now, something about your educational background and
job/migration history?
In case participant attended school
2a. Why did your parents send you to school?
2b. Do you have an idea of what your parents expectations/hopes were for sending you to school?
2c. Which role/what part did your parents expected from the school in this?
2d. Did those expectations/hopes match and become reality?
In case participant did not go to school
2a. Is there a specific reason for why you did not attend school?
2b. Was it just financially impossible for your parents to send you to school or were there other reasons to do so?
3a. Which of your brothers and/or sisters have (also) attended school?
3b. Did your parents decided whom of your brothers and/or sisters could go to school and who not, or someone
else?
3c. What were the reasons behind those choices?
3d. Who has been/is paying the costs for education?
3e. Do your extended family members help each other financially in paying the costs of education?
4a. What is your own experience now with (not) having gone to school?
4b. Which benefits do you, yourself, experience now from (not) having gone to school?
4c. Which drawbacks do you, yourself, experience now from (not) having gone to school? Did you experience
certain difficulties during/after schooling or because you have not been to school?
4d. If so, how do you solve these difficulties?
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5a. Was it difficult to make the step from (not) going to school to working and earning an income?
5b. How did you cope with that?
5c. Would you have wished to further your education and if so, why?
6a. Why did certain children/siblings/friends of you moved out of Nandom to elsewhere?
6b. How do you feel about that?
6c. If you look at your siblings'/friends' situation (their education, job, place they are living...), do you notice
similarities or differences in the way they experience education and life and if so, how?
7a. What were your future dreams/aspirations when you were young?
7b. Did those future dreams/aspirations become reality and how come?
7c. If not, how do you cope with that/solve that?
8a. What is your reason for sending your own children to school?
8b. What is the reason for sending your children to that specific school?
8c. Are all of your children attending school?
9a. Do you take care of the costs of education or is someone else helping you and if so, to what extend?
9b. Do your extended family members helps each other financially in paying the costs of education?
10a. What are your expectations/hopes for your own children?
10b. Which role/what part do you expect from the school in this?
11a. Which benefits do you see, or do you hope to see, for your children of the education that is given to them?
11b. Do you experience some drawbacks/difficulties with the education that is given to them?
11c. If so, how do you cope with/solve these difficulties?
12a. What has changed in your own household, because of education and sending more children to school, in
comparison with your parents' household when you were young?
12b. What has changed economically in your own household versus your parents' household when you were
young?
12c. What has changed culturally in your own household versus your parents' household when you were young?
12d. What has changed socially in your own household versus your parents' household when you were young?
12e. What has changed intellectually in your own household versus your parents' household when you were
young?
13. So how do you draw the balance of education that is given to you and your children?
14. Do you believe in education for development?
15. What is then development according to you? What does development mean to you?
16. Do you think that development is possible with (only) education and why?
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